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Summary

During USCIRF’s February 2014 trip to Turkey, the Ministry of Education shared newly revised
textbooks used for religious education for grades 4-12. USCIRF commissioned a Turkish expert
to conduct a comprehensive review and analysis of the new textbooks, with a focus on the
treatment of religious minorities and promotion of freedom of religion or belief, and to provide
recommendations. Thisreport highlights a complex picture that includes positive improvements,
problematic passages that should be revised or removed, and a need to improve government
responsiveness to parents wishing to have their children opt out of these required classes.

Executive Summary

Education, including religious education, can be a critical tool in promoting religious and com-
munal tolerance, and advancing the long-term prospects for comprehensive freedom of religion
or belief around the world. It also has the power to establish a lifelong respect and appreciation
forreligious and ethnic diversity, and instill empathy for individuals or communities that may be
targeted by authoritarian regimes, by terrorist or nationalist groups, or even by lone individuals,
simply because of their religious beliefs. Education, religious or otherwise, can be the bulwark
against extremist ideologues, sectarianism, discrimination, and stereotypes, which can all pull
on the delicate threads of the social fabric of a country. Therefore, when governments provide
religious curriculum that is taught in all public schools, it is incumbent on them to get it right.
They must ensure that the curriculum describes different religions accurately and without bias,
generalizations, stereotypes, or language that is derogatory or implies the superiority of a certain
religion over others.

Education, religious or otherwise, can be the bulwark against extremist ideologues,
sectarianism, discrimination, and stereotypes, which can all pull on the delicate
threads of the social fabric of a country.

For these reasons, the U.S. Commission on International Religious Freedom (USCIRF), an
independent and bipartisan U.S. government commission, separate from the U.S. State Depart-
ment, has reviewed textbooks from various countries to assess if education may be contributing
to religious freedom issues.

USCIRF has long monitored religious freedom conditions in Turkey, as well as focused on
Turkey’s education system. In Turkey, all children in the fourth grade and above are required to
attend a compulsory class on “Religious Culture and Moral Knowledge” (except those children
enrolled in private minority schools). Reports from Turkey’s minority communities indicated
that this course and its required textbooks were problematic for several reasons, including that




the opt-out mechanism required student and parents to reveal their faith publicly, that the text-
books were written with a Muslim worldview and interpretation of other religions, and that they
included generalizations and derogatory language.

Given these reports, USCIRF raised this issue with the Turkish Ministry of Education during
aFebruary 2014 trip to the country. The Ministry acknowledged having received similar reports,
but said that they had revised the textbooks in 2011 and had circulated them in 2012 and 2013.
The Ministry shared the revised textbooks with USCIRF for the Commission’s review.

Turkey has attracted domestic and international criticism on both the content of the com-
pulsory religious education classes and for requiring all students to attend them. The European
Court of Human Rights (ECtHR), to which Turkey is a party, has consistently asked Turkey to
make religious education an elective subject rather than a compulsory course and to uphold
religious freedom, which also is protected under the Turkish constitution. In 2012 and 2013,
following a series of efforts by the AKP (Justice and Development Party) government on religious
freedom issues, a new edition of these textbooks came into use. The new textbooks removed
some content and included more information on minority beliefs.

The European Court of Human Rights (ECtHR), to which Turkey is a party, has
consistently asked Turkey to make religious education an elective subject rather than a
compulsory course and to uphold religious freedom, which also is protected under the
Turkish constitution.

USCIRF commissioned Turkish expert Ziya Meral to conduct a comprehensive review and
analysis of the new textbooks, with a focus on the treatment of religious minorities and pro-
motion of freedom of religion or belief, and to provide recommendations. This report, which is
based on a survey of all of the religious education textbooks currently in use between fourth and
12 grades, highlights a complex picture. His work found that these textbooks are a significant
improvement over previous versions. However, additional changes and revisions are suggested
for Turkey to be fully compliant with international religious freedom standards, which will
improve the overall religious freedom climate in the country and have positive long-term effects
on Turkey’s religious tolerance and harmony.

Onthe one hand, the current books are a clear improvement from previous ones. There are no
derogatory statements about non-Sunni Muslim religions, and substantial new sections on Alevi
traditions are included. There are noteworthy passages on religion and science, religion and ratio-
nality, being a good citizen, religious freedom, and the origins of differences in Islamic thought.

On the other hand, however, the books have major weaknesses. The textbooks are still written
through the paradigm of the officially-sanctioned interpretations of Islam and Islamic culture.
All religious minority traditions in the country are depicted within the Muslim context rather



than as distinct traditions. In addition, only superficial, limited, and misleading information is
given about religions other than Islam, such as Judaism, Christianity, Hinduism and Buddhism.
There is no information on the actual religious demography of Turkey and the different religious
communities in the country.

[I]t is recommended Turkey take steps to uphold the decision of the European Court of
Human Rights regarding religious education.

Sections in two books that warn students on the perceived threat of Christian missionary
activities are particularly worrying. Similarly, atheism is treated alongside a discussion of the
perceived risk of Satanism, making a dangerous suggestion about people who hold no religious
beliefs. The brief story about a Jewish owner of a well who was charging for access to water
before Muslims bought the well from him to make it free to all has the potential of endorsing
common stereotypes.

After a full review of the textbooks, it is recommended Turkey take steps to uphold the deci-
sion of the European Court of Human Rights regarding religious education. Such steps would
include transitioning religious education classes to an elective subject for all children, Muslims
and non-Muslims alike. Until then, Turkey should allow exemptions without forcing children
and their parents or guardians to reveal their religious affiliation and ensure that children who
are exempted are adequately supported by school authorities. Additional recommendations are
provided at the end of the report.







I. Religious Freedom Conditions in Turkey

Turkey has a troubled record on religious freedom. Since the creation of the Republic of Turkey
in 1923, the project of creating a homogeneous nation-state with one language, one religion, and
one ethnicity meant top-to-bottom state control of all aspects of cultures, ethnic and religious
identities, and beliefs. The founding fathers of the Republic sought to emulate ideals that swept
through Europe and pursue a robust reform process.

One of those ideals is a modified version of secularism, with direct transliteration of the
French word laicité into Turkish as laiklik. The state has seen religion as an important social and
political tool and an important marker in establishing a Turkish nationhood rooted in a single
ethnic identity, emerging from a failed multi-ethnic and multi-religious empire. However, par-
adoxically, italso carried a disdain towards religiosity and the influence of religion on national
politics, and has seen religious movements and actors as threats.

Thus, rather than a traditional understanding of secularism as separation of affairs of
religion and affairs of state, the Turkish state sought to control religion’s place in society
through the Directorate of Religious Affairs, which today has one of the largest shares of the
national budget, and through the Directorate General for Foundations, which handles all
non-Muslim foundations.

Historically, this understanding stifled both mainstream Muslim practices and the activities
and populations of non-Muslim communities. The militaristlegacy of Turkey’s founding fathers
showed itself again and again in military interventions into politics when religiously pious actors
sought to seize power in the country and thus threaten the laic state vision.

Since the founding of the Republic, but particularly since the 1980 military coup, Turkey
has experienced deep tensions over the issue of religious freedom.

Since the founding of the Republic, but particularly since the 1980 military coup, Turkey
has experienced deep tensions over the issue of religious freedom. Until very recently, Muslim
women who wore headscarves were banned from attending universities and schools, working
for the civil service, and even entering state buildings. Muslim religious networks often found
themselves monitored, intimidated, and restricted. For non-Muslims, their numbers have
dwindled due to state pressure, population exchanges with Greece, punitive taxation, seizing of
their properties, and widespread governmental and societal hostilities, which included violent
attacks and murder.

With the election of the Justice and Development Party (hereafter AKP) in 2002, Turkey
entered a new phase. AKP’s constituency represented a wide spectrum of voters, not only reli-
gious conservatives, but also ethnic minorities, such as Kurds, and non-religious voters who




sought reform of the strong state tradition then governed by a particular political, economic,
and bureaucratic elite. From 2002 to 2011, the AKP government pursued noteworthy reforms
in line with its push to seek European Union membership and appeal at home as a religiously
pious but progressive reform party.

In fact, the AKP government has lifted limits on women with headscarves, enabled
non-Muslims to open associations, established a process to return seized properties to
non-Muslim foundations, allowed new churches to open, and supported the restoration of
multiple Jewish and Christian religious and cultural heritage sites. Recently, the government
allowed Turkey’s first-ever Christian channel to broadcast on the nationally-owned Turkish
satellite television network.

From 2012 and onward, however, the AKP government began attracting wide criticism for its
statements and policies on a broad spectrum of political, regional, human rights, and religious
matters. There have been increasing concerns that the party was now pursuing a politically
exclusive system, one rooted in a Sunni Muslim religious national identity. Public sensitivities
reached a nadir during the 2013 Gezi Park protests in Istanbul and the government’s harsh
response. Since then, the country has seen high levels of political instability, including attempts
toimpeach the AKP government, as well as governmental efforts to shuffle officials in the police
force and judiciary, pressure political opponents, and stifle media reporting and public forms of
assembly and expression by blocking popular web sites like YouTube and Twitter.

Currently, the religious freedom picture in Turkey is complex. There is now more religious
freedom for both Muslims and non-Muslims than in any other era of the Republic. But political
polarization, the government’s policies and actions since 2012, and deep-seated culture wars
in the country are creating new grievances. Non-religious Turks, and those not from classically
understood Sunni Muslim traditions, feel that they are being pressured to adopt or adhere to
a particular political ideology, rooted in the Hanafi school of Sunni Islam.

[I]n nine of their 12 years of pre-university schooling, Turkish children receive one to two
hours of religious education class every week.

Within a context of fierce political competition, deep mistrust between different com-
munities, and non-compromising attitudes of both the government and political opposition
parties, the issue of religious freedom has become deeply politicized. Most concerning, there
isincreasing use of hate speech and derogatorylanguage in the media, including with religious
or ethnic undertones, and widespread negative attitudes towards minority religions, which
often go unchallenged.



Il. Compulsory Religious Education

Currently, all school children in primary and secondary school in Turkey (except the small num-
ber who are enrolled at historic Jewish and Christian minority schools) must attend a compulsory
class on “Religious Culture and Moral Knowledge” from the fourth grade to the 12 grade. Thus,
in nine of their 12 years of pre-university schooling, Turkish children receive one to two hours
of religious education class every week. This requirement is based on Article 24 of the Turkish
Constitution, which states:

Religious and moral education and instruction shall be conducted under state supervision
and control. Instruction in religious culture and morals shall be one of the compulsory
lessons in the curricula of primary and secondary schools. Other religious education and
instruction shall be subject to the individual’s own desire, and in the case of minors, to the
request of their legal representatives.

This issue has been controversial from the creation of the Turkish Republic. The laic reforms
enforced since 1923 ban all religious schooling outside of the state’s formal education system.
Until recently, the underlying policy was to control and regulate religious teachings in line with
the secularist vision of the Republic explained above.

The laic reforms enforced since 1923 ban all religious schooling outside of the state’s
formal education system

With the political changes in Turkey over the last decade, this strong, state-enforced
secularist vision has been weakened; however, challenges remain. Previously, pious Mus-
lims complained that state-regulated religious education was an interference for imposing a
secularist version of Islam. Now with the AKP government’s perceived push of Sunni Muslim
beliefs and practices, less-religious Turks and non-Sunni Muslim minority communities, such
as Alevis,! argue the government’s interference in religious education is forcing a religious

1 Alevitraditions, beliefs, and identity, as well as the number of people who identify themselves as Alevi
in Turkey, are difficult to capture. Estimates of their numbers range from 10 to 20% of Turkey’s population.
While some Alevis see themselves as Muslims, others do not. Their beliefs derive from the Shiite tradition
of Twelve Imams and reverence to Ali, but also combine elements of Sufi and Sunni thought, as well as
Anatolian cultural practices. Thus, it is often difficult to define them as Shiite or Sunni. Alevis are of ethnic
Turkish, Kurdish, and Arabic origins. Alevis in Turkey differ from Alawites of Syria in beliefs and practices,
though there are a limited number of Syrian Alawites in Turkey too. Alevis have been victims of fierce per-
secution in Turkey, including massacres. The Turkish state has denied granting their places of worship the
status enjoyed by mosques. There have been limited developments in addressing the status of Alevi places
of worship. However, negative attitudes towards Alevis among Sunnis remain an important problem.




agenda. In addition, there have been reactions from within Sunni Muslim communities that
the government should not use state channels to endorse Islam.

In September 2014, the European Court of Human Rights reached a decision on a case
brought against Turkey by 14 Alevis (Mansur Yalcin and Others v. Turkey, no. 21163/11), who
argued that the contents of the compulsory classes were based on the Sunni understanding
of Islam and thus did not teach the Alevi traditions to their children. This, they argued, was
aviolation of Article 2 of Protocol No.1 of the European Convention on Human Rights, which
requires states to respect parents’ rights to ensure that the education and teaching of their chil-
dren conforms to their own religious and philosophical convictions.

The Court agreed that it was a breach of Article 2, and asked Turkey “to remedy the situation
without delay, in particular by introducing a system whereby pupils could be exempted from
religion and ethics classes without their parents having to disclose their own religious or phil-
osophical convictions.”? The Court stated that almost all other member States to the European
Convention “offered at least one route by which pupils could opt out of religious education
classes, by providing for an exemption system or the option of studying an alternative subject,
or by making attendance at religious studies classes entirely optional.”

A memorandum sent by the Turkish Education Ministry on February 3, 2015 instructed
all schools that only children whose national identity cards and records clearly state
that they are Jews and Christians can be exempted from the classes.

The Turkish government criticized the decision and sought a review by the Court’s Grand
Chamber, which was refused in February 2015. The decision of the Court is binding on the Turk-
ish government. Article 90(5) of the Turkish Constitution states:

International agreements duly put into effect carry the force of law. . . In the case of a con-
flict between international agreements in the area of fundamental rights and freedoms
duly put into effect and the domestic laws due to differences in provisions on the same
matter, the provisions of the international agreements shall prevail.

Turkey, however, has not followed the decision. A memorandum sent by the Turkish Education
Ministry on February 3, 2015 instructed all schools that only children whose national identity cards
and records clearly state that they are Jews and Christians can be exempted from the classes.* The

2 ECtHR Press Release, ECHR 257(2014) 16.09.2014
3 Ibid.

4 Hurriyet, “Din Dersi Muafiyetine Belge Sart1,” 10 February 2015: http://www.hurriyet.com.tr/egi-
tim/28164296.asp



exemption of Jewish and Christian students has been the official policy since a 1990 decision by
the state higher education body.

In principle, students can be exempted by a simple written request by their guardians to the
school authorities, however, in practice this is not always adhered to. Religious minorities have
reported that some schools refuse exemptions on the premise that there is no other class stu-
dents can take, and they offer no alternative electives specific to the traditions of such children.
Instead, religious minority students are faced with the option of taking the class or sitting alone
somewhere else on the school premises during the classes, thus separating them from their peers
and singling out their religious differences. For school-age children, such experiences can be
traumatic. Thus, many parents of religious minority children continue to let their children take
compulsory religious education rather than putting them through such an ordeal at a young age.

Hence two human rights abuses emerge: 1) Jewish and Christian families are required
to disclose their religious beliefs publicly; and 2) children and parents from non-Muslim reli-
gions, as well as those who hold no religious beliefs or adhere to a denomination of Islam that
differs from the officially-taught Hanafi school of Islamic thought, are denied the right to be
exempted from the religion classes.

[T]he textbooks have been criticized for their handling of non-Sunni Muslim traditions
and other religions and beliefs.

Both of these outcomes are clear breaches of Turkey’s obligations under multiple United
Nations covenants to which it is a party, such as the International Covenant on Civil and Polit-
ical Rights, Article 18 of which protects religious freedom, and the European Convention on
Human Rights. They also reflect an intrinsic inconsistency between the Turkish Constitution’s
provisions that grant religious freedom and adhere to obligations under international law and
the provision that makes religious education a compulsory subject.

Ill. Content of Current Religious Education Textbooks
Following much criticism and tensions over both the content and compulsory condition of
religious education, the Turkish government made significant reforms in 2012. The new set of
textbooks used since September 2012 include substantial improvements over all previous edi-
tions and welcome new sections.

Still, a survey of all 9 textbooks from the fourth grade to the 12" grade reveal content that
is dominated by the tenets of Islam, the life of the Prophet Muhammad, the Holy Qur’an, and
Islamic practices such as prayer, almsgiving, and fasting.’ They also focus on values of good

5 See the Addendum for the list of all books surveyed in the writing of this report.
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character, such as trustworthiness, friendliness, close family relations, personal hygiene, caring
for the environment, and getting along with others. These form an adequate and ample space for
Muslim religious education and neutral moral values shared by all human beings.

However, concerns exist and the textbooks have been criticized for their handling of non-
Sunni Muslim traditions and other religions and beliefs.

Treatment of Differences in Islamic Thought

Muslim traditions other than the officially-sanctioned, majority Sunni reading of Islam are
gradually introduced in the curriculum under the umbrella of a unified Islam. A prayer from
the minority Alevi-Bektasi tradition is given as a positive model on page 48 of the fifth grade
book. The same book cites the example of Caliph Ali’s patriotism on page 124 in urging students
to be good citizens through sharing, helping, being a soldier, defending, and upholding values
and traditions. The sixth grade book, while introducing key figures in the history of Islam and
the Turkic people, cites the much revered Alevi figure Hac1 Bektas Veli on page 123.

Yet, it is the seventh grade book that offers a framing and treatment of different Muslim
traditions. On page 47, the Alevi tradition of fasting to commemorate the Karbala is discussed
within the wider Sunni Muslim context of the holy month of muharrem, as well as its important
place in the Alevi-Bektasi tradition. Between pages 79 and 81, the book offers a rather mature
and social scientific understanding of the existence of different interpretations of Islam. On page
81, the textbook discusses how social conditions shape religious beliefs, which is a very healthy
introduction to the subject for school children:

One of the causes behind interpretation differences is social change. Religion has a
social and personal dimension. Thus, religion is always in an interaction with social
developments. Incidents that affect an entire society and change that follows them has
impact on people’s religious beliefs and life styles. Every human being is shaped by rules,
beliefs, and traditions of the society they are in. For this reason, there are differences in
religious perceptions even in the same religion among people living in different geog-
raphies. . . . Different people and societies in various parts of the world have accepted
Islam. These people have different languages, cultures and traditions. These differences
that emerge as a result of social changes also impacted understanding of religion.®

On page 82, the textbook grounds differences in Muslim beliefs in the tradition of freedom
within Islam:

Interpretations in Islamic thought are a result of the importance given by the religion of
Islam to freedom of thought. For this reason, different interpretations must be perceived
as a richness of Islamic culture rather than a point of separation or grouping. In the end,

6 Seethe Addendum for the original Turkish texts of major citations from the textbooks used in this report.



no matter what interpretation he or she follows, if a person believes in Allah, and Prophet
Muhammad and Qur’an, he or she is a Muslim. No one can deem another person to be
outside of religion and condemn them due to differences in interpretation.

The book then proceeds to introduce major traditions that represent an interpretation
(figh) of Islam’s basic tenets and their applications, briefly mentioning the Jafaari, Hanafi,
Maliki, Shafi, and Hanballi schools of thought as examples. Further differences in Muslim
traditions are explained by discussing schools of thought on spiritual life and moral life. These
are given more space than figh schools of thought, and include Yesevi, Kadiri, Nakshibendi,
and Sufi thought.

Alevi traditions are included within this framework, and receive a longer treatment than the
other schools of thought. Pages 91 to 101 describe Alevi practices, places of worship (cemevi), key
values, and ideas. Page 102 repeats the teachings on the importance of viewing plural interpre-
tations as the richness of Islam and that such differences should enrich, not cause, divisiveness.
Alevi traditions also are reflected positively in a story of Caliph Ali’s courage on pages 109 to 110.

Haci Bektasi Veli is once again cited as a positive role model in the ninth grade textbook, on
page 74. The 10™ grade textbook repeats positive information about Hac1 Bektasi Veli about his
beliefin God on pages 38 and 39, and the exemplary role of Caliph Ali on pages 59 to 61.

The 11" grade textbook returns to the subject of differences in Muslim traditions. Between
pages 63 and 69, additional Muslim denominations are briefly introduced, such as the Harici,
Shia, Mutazzelie, Maturidi, and Esari schools. This is followed by a renewed discussion of the figh
schools of thought, such as the Maliki, Hanafi, and Jafaari interpretations. The book once again
offers the view that these represent the richness of Muslim thought and that all share common
beliefs built on the basic tenets of Islam.

As compared to the dominant focus on Islam throughout the textbooks, the passages on
other religions and beliefs are brief and inadequate.

The 12" grade textbook repeats the same framing of differences in Islam and provides mul-
tiple pages, from pages 55 to 64, on Alevi traditions, practices, and beliefs. Taking into account
all the passages about Alevi traditions throughout the various years’ books, and in comparison
to the brief mentions of all other Muslim schools of thought and denominations, Alevi traditions
are given a substantial priority and positive affirmation throughout the textbooks.

Treatment of Other Religions
As compared to the dominant focus on Islam throughout the textbooks, the passages on other
religions and beliefs are brief and inadequate. Judaism and Christianity are mentioned briefly

11
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in the first textbook, the fourth grade book, as part of the Muslim teaching on the Torah, Psalms
and New Testament (Incil) as three sacred books given to Jews and Christians prior to the arrival
of the Qur’an as the final revelation of God. The same brief mention of the Jewish and Christian
books as sacred books prior to Islam is repeated in the sixth grade textbook.

The first focus on world religions is in the eighth grade book. Page 106 starts the topic with
an overall framing that “religion is a universal institution found in all societies in every era of
history,” which it says is evident from religious artifacts found in archaeological digs. It notes
that religions carry universal values, such as goodness, righteousness, and justice, which are
valid for all people in all times. Thus, the textbook states that there are similarities in all reli-
gions, and all share the same aim of advancing goodness and beauty and preventing badness.

Not divine religions are those that are not based on God’s revelation, thus implying a
second-class status for all non-Abrahamic religions.

Following this, the textbook states that there are two types of religions: divine and not
divine. Divine religions are said to be based on God’s revelation and prophets, including the
other Abrahamic faiths of Judaism and Christianity. Not divine religions are those that are
not based on God’s revelation, thus implying a second-class status for all non-Abrahamic reli-
gions. The textbook gives Buddhism and Hinduism as the primary examples, providing brief
overviews of these religions on pages 107 and 108. The textbook states that the most visible
aspect of Hinduism is the caste system, and presents a brief breakdown of different castes,
followed by beliefs in Brahma and multiple gods by Hindus, and concepts of karma and re-in-
carnation. Buddhism also is introduced through brief comments on the life of Buddha, and
beliefs in Nirvana and re-incarnation. It also mentions that while there is no clear teaching
of a god in Buddhism, some Buddhists see Buddha as god. It states that Buddha had banned
idolatry when he was alive, but that his preachings were systematized later on and only then
were statues built to worship him.

Pages 109 and 110 briefly describe Jewish practices, such as the Sabbath. The description con-
tinues the teaching that the Jewish sacred book is the Torah and that it was inspired to Prophet
Moses. This, of course, is an Islamic view of Jewish traditions. Jewish scriptures, often referred
to as Mikra or Tanakh, include the Torah as well as other prophetic texts, and Jewish doctrines
of the inspiration of sacred texts differ from the Muslim view.

Apeculiar mention of Jews can be found in a story told on page 92 of the sixth year textbook.
While highlighting the generosity of the Caliph Othman, the book tells the story of a water-well
owned and operated by aJewish man in Medina. The Prophet Muhammad is said to wish for this
water to be accessible to all people without charge. As a response, Caliph Othman purchased
the well from the Jewish man and made it available to all for free. While the story reflects the



generosity and good will of both the Caliph and the Prophet, it also risks reinforcing negative
stereotypes and grave prejudices towards Jews. This is particularly troubling given the frequency
of anti-Semitic hate speech in Turkish media.”

On page 111, a brief section is devoted to Christianity that includes broad and problematic
statements:

When Jesus reached 30 years of age, Allah gave him the duty of being a prophet. He then
began inviting people to believe in Allah. At the start, only 12 people believed in his call.
They are called the ‘disciples.” The holy book of Christianity is Incil.® The four Incils writ-
ten by and known with the names of their writers as Matthew, Mark, Luke and John are
the most famous. . . Christians accept prophethood of other prophets besides Prophet
Muhammad. . . Christians believe all human beings are born sinners, thus all children
are washed with holy water to cleanse from their sins. This is called baptism.

The view of Jesus as a prophet is not what Christians believe, but what Muslims believe.
Similarly, the holy book of Christians is not only Incil, but the Kutsal Kitap or Kitabs Mukaddes,
the Holy Bible, with the Old and New Testaments as the two main parts. Students are not told
where the four Gospels, which are part of the New Testament, fit into the Christian Bible. The
expression “the most famous” is also confusing, as they are the only ones in the canon of the New
Testament; it most likely alludes to the idea that there were Gospels which prophesied Prophet
Muhammad but were changed or destroyed by Christians. Similarly, it is not clear what the text
means in describing Christians as believing in other prophets besides Muhammad. Also, there
is no unanimity in Christianity on the baptism of children, or its meaning regarding salvation
from sins.

The view of Jesus as a prophet is not what Christians believe, but what Muslims believe.

The section ends with a reintroduction of Islam and pages that draw parallels between all
religions in terms of shared values, such as helping people, keeping personal hygiene, giving aid,
respecting elders, caring for the environment, and ignoring bad habits.

The 12" grade textbook similarly treats world religions through a Muslim lens and with
limited and problematic broad brushstrokes. The book includes similar, single-page treatment
of Judaism and Christianity, and dedicates substantial content to the similar values in religions.

7 HrantDink Foundation released a study of Turkish media reporting in 2014, which demonstrated wor-
rying coverage of global developments while lapsing into dangerous language towards Jews. The Turkish
report can be downloaded here: http://www.hrantdink.org/?Detail=1246

8 Incil: The Gospels, or literally the Good News, used to refer to the New Testament
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The book then briefly introduces the students to other religions and beliefs not previously
mentioned, such as Sikhism, Jainism, Confucianism, Taosim, and Shintoism, in addition to
Hinduism and Buddhism.

It is important to note that while the books’ treatment of religions other than Islam take a
universalist approach along themes of shared values, they are framed within an Muslim view
of religions as divine and not divine and of Islam and the Qur’an being the final religion and
revelation. Hinduism and Buddhism are presented as second-rate religions, in that they are not
considered divinely inspired. Students learn about Judaism and Christianity not based upon
what Jews and Christians believe, but rather what Islam teaches about those religions. Thus, the
books do not provide adequate information that can help Muslim students learn about the full
scope of other religions, including the beliefs and practices of their adherents, and how to engage
with those who follow a different faith in a respectful and tolerant manner. The books also are
not suitable for Jewish or Christian students to learn about their own faith.

Students learn about Judaism and Christianity not based upon what Jews and Christians
believe, but rather what Islam teaches about those religions.

Treatment of Atheism

Atheism is introduced to students only on pages 18 and 19 of the ninth grade textbook. It is
described as “refusing the existence of God and living as though God does not exist.” The section
states that atheism has continued to exist across human history. The books says that “atheism,
which is a reactionary thought in face of belief in Allah, has been accepted by some Western
philosophers, but it has been weakened by losing its intellectual grounding in our age.” What is
more worrying is the warning that is issued to students on page 19 following the description of
atheism and atheists’ refusal to believe in holy books, prophets, or divine inspiration:

Some forms of belief which are not based on divine inspiration can cause negative effects
in the society such as spiritual depression, moral collapse, corruption of fundamental
values that hold a society together, damage to social and culture fabric, and alienation to
national and spiritual emotions. For example, one such belief, Satanism, has been born
as arebellion specifically against Christianity and generally to all religions. Satanists often
see young people with particular problems as their targets. Satanists torture humans, kill
animals and encourage violence in their rituals. They cause loss of peace and security of
the public and create chaos.

Statements on Satanism and its linkage with atheism and speculative hysteria about its
rituals are not worthy to be included in a modern religious education textbook.



Teachings on Religious Freedom and Human Rights

The textbooks have multiple sections on religious freedom and wider human rights, which are
welcome provisions. Specific mentions of freedom of religion, belief, and conscience start on
page 53 of the fifth grade textbook, and expand further on pages 125 and 126, where it states:

We have been living in peace and brotherhood for centuries together in our homeland with
people of varying religions and races as citizens of this country. We have to strive to protect
this state of peace and brotherhood. We must respect freedom of religion and thought.
We must shun behaviours that spoil our unity. We need to want the things we want for
ourselves for others too. We need to know that everyone has equal rights and freedoms.

In the sixth grade book, while students learn about the life of Prophet Muhammad, they
learn about his good relationships with all people, and on page 71, how he provided protection
to Jews. In the seventh grade book, students are introduced to the Qur’an’s teaching on “no
compulsion in religion” on page 103, which is followed by two further pages with statements
on the Turkish constitution’s protection of religious freedom and Atatiirk’s vision for laicité as
a guarantee for religious freedom for all, as well as the importance of freedom in Islam. The
eighth grade book repeats similar ideas on the importance of freedom of thought and expression
by citing arguments from Atatiirk and Islam on pages 85 and 86. The importance of religious
freedom and tolerance is repeated on pages 123 and 124. These ideas are repeated in the ninth
grade book between pages 98 and 104, with a further treatment of laicité and religious freedom.

In the seventh grade book, students are introduced to the Qur’an’s teaching on “no
compulsion in religion.”

The 10" grade book further expands the conversation on rights between pages 91 and 97,
and argues that there are fundamental rights of individuals, including religious freedom, which
cannot be denied. It argues that the Qur’an teaches fairness in the granting of rights, and thus
people should be given such rights. Page 92 states that religious freedom includes the right to
educate and teach religious beliefs, and it cites Article 9 of the European Convention on Human
Rights and Article 18 of the Universal Declaration of Human Rights as protectors of faith. In fact,
the section also clearly states that the promotion of one’s faith is included in religious freedom.
Page 97 focuses on freedom to worship and how Islam allows all other religions to worship freely.

Interestingly, pages 100 and 101 introduce students to economic rights and the importance
of fair economic conditions. Page 102 raises the issue of limitations on rights and the need to be
responsible in upholding the rights for all people. However, these positive provisions in line with
international law are somewhat undermined on pages 102 and 103 with the puzzling argument
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that the use of alcohol, drugs, and cigarettes hinders the exercise of rights and freedoms. While
itisunderstandable that the textbooks would raise the use of such materials as harmful and not
Islamic, linking them with the exercise of rights and freedoms steps into the dangerous territory
of not respecting the rights of others who might choose to consume them.

The positive provisions on religious freedom and clear statements on the freedoms to
worship, educate, and promote one’s religion are somewhat undermined by two warnings
on a perceived missionary threat.

Warnings on Promotion of Other Religions
The positive provisions on religious freedom and clear statements on the freedoms to worship,
educate, and promote one’s religion are somewhat undermined by two warnings on a perceived
missionary threat.

On page 123 of the eighth grade textbook, which is the textbook with the first and most
comprehensive treatment of religions other than Islam, it states:

In our age, communication has become more common and countries have been brought
together much more closely. With this, there is an increase of relationships between people
of different religions and faiths. There is an increase in people sharing and telling their
own religions and beliefs in countries and societies they are in. The efforts of people from
some faiths have turned into a struggle of completely establishing their own religion while
insulting the values of the country they are in. These people, who are almost propagating
religions rather than promoting them, have turned to using and abusing financial and
spiritual weaknesses of people. These behaviors are against religious tolerance and respect
to beliefs. Individuals must be vigilant against such behaviors.

A similar warning shows itself on page 118 of the 12 grade textbook:

What is wrong in spreading a religion is applying cheating methods, taking advantage
of social and economic weaknesses of people to be able to force them to change religion.
This contradicts the principles of promotion of religion in Islam. However, from time to
time, we see methods of cheating and tricking used in missionary efforts, which is what
is known as Christian expansionism. With this abusive missionary method people’s
religious feelings, economic and social conditions are exploited to be able to force them
to change their religion. With this side of it, abusive missionary activities is a harmful
activity. However, everyone should embrace the understanding of “your religion is to
yourself, my religion is to me” in ensuring healthy relations between religions.



The background to these passages is the widespread media attention given to Christian
activities in the country following the 1999 earthquake. The government at the time deemed
missionary activities a national security threat, and the state security apparatus and the Direc-
torate of Religious Affairs sought to combat it. Sensationalist reporting on the subject reached
witch-huntinglevels and resulted in fatal attacks on Christians and accusations that Christians
were offering sex, alcohol, money, and visas to Europe and the United States to convert Mus-
lims. Interestingly, it was a staunchly secularist government that pushed to include missionary
activities on state security threatlists, while it was the AKP government that removed Christian
activities from those lists. It is, however, disconcerting that school textbooks would still include
such fear-mongering and ungrounded warnings. Such state-sanctioned hostility toward the
activities of non-Muslim groups may have a direct relationship with high levels of xenophobia
and social hostilities shown towards non-Muslims in Turkey.

The textbooks have commendable sections on the importance of science, scientific
inquiry, and how religion and science can be complimentary.

Treatment of Science and Critical Thinking
The textbooks have commendable sections on the importance of science, scientific inquiry, and
how religion and science can be complimentary. The subjectis first covered in the eighth grade
book. Page 78 states that the mind and thinking are one of the greatest gifts given by God to
human beings, and that only rational beings who can understand are responsible and capable
of holding beliefs. It notes that the Qur’an urges understanding and that only through use of
the mind the individual can understand, know, and live what God wants from him or herself.
On page 80, students learn that without the right type of knowledge one cannot make
the right decisions, and that such knowledge should bring one closer to truth. Students are
given a verse in the Qur’an about the need to check the validity of the news that one hears.
Page 81 notes:

Knowledge is the raw material of science. Science is an activity seeking to reach general
laws placed by God into nature. Scientific discoveries become meaningful for human
beings by uniting with the values of religion. That is why we have to give importance to
right knowledge. We must read, research, and develop ourselves.

In following pages students learn different types of knowledge achieved through senses
and that rationality and the divine revelation form the highest level of knowledge. On page 83,
students are warned against concluding their thoughts without searching, and against the trap
of blindly following people and ideas. The book also warns against fanaticism and partisanship.
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Teachings on Secularism and National Identity

One of the most tangible expressions of the unique and peculiar history of religion, politics, and
identity in Turkish history is found in the textbooks’ provisions on laicité, Atatiirk, and national
identity and unity. Each book starts with the Turkish flag, national anthem, and the text of
Atatiirk’s 1927 address to the Turkish youth. The text starts with the following exhortation:

Your first duty is to preserve and to defend Turkish Independence and the Turkish Republic

Jorever. This is the very foundation of your existence and your future. This foundation is
your most precious treasure. In the future, too, there may be malevolent people at home
and abroad, who will wish to deprive you of this treasure. If some day you are compelled
to defend your independence and your Republic, you must not even hesitate to weigh the
possibilities and circumstances of the situation before doing your duty!®

Atatiirk’s views on Islam, religion, secularism, and freedom of religion are cited throughout
the books. On pages 104 and 105 of the seventh grade textbook, laicité and Atatiirk’s thoughts
on secularism and state are presented as the guardian of freedom of religion, thought, and
conscience for all. Yet, the tension between religious freedom and the Turkish version of
secularism is evident in arguments based on Atatiirk’s positions. In the sixth grade book, for
example, Atatiirk is cited as saying “Religion is a necessary institution. It is not possible for
nations without religion to continue to exist.” In fact, it is this understanding of religion as a
necessary institution for a state that established the Turkish governments’ attempts to control
religion and religious education.

The tension between secularism and traditional forms of religiosity and political Islam
in Turkey has been a dominant feature in Turkish politics and society ever since.

These views are reinforced in page 114 of the 10" grade textbook. The 11" grade book intro-
duces the work of the Directorate of Religious Affairs and its special project to offer a Turkish
compilation of trusted hadiths. The project has attracted international attention as a moderniza-
tion effort that seeks to provide a more reliable compilation of the teachings and life examples of
the Prophet Muhammad. The 12" grade book dedicates multiple pages to a section on Atatiirk
and religious education. The section emphasizes that Atatiirk deeply respected Islam and only
sought to provide better religious training by eliminating false teachings that caused people to
hold folk beliefs and stop advancing (page 84).

Such passages highlight the paradox that lies in the centre of Atatiirk’s and the Turkish
state’s traditional vision of secularism as seeing religion as “a necessary institution,” but one

9 Translation adopted from http://www.turkishlanguage.co.uk/hitap.htm



that needs to be managed and reformed. The tension between secularism and traditional forms
of religiosity and political Islam in Turkey has been a dominant feature in Turkish politics and
society ever since.

” u

Throughout the books, language of “our values,” “traditions,” and “nation” continually
build a political vision for Turks based on a Muslim identity, given that the Turkish nation-state
emerged from the ashes of a failed multi-ethnic and multi-religious empire. Religion is contin-
ually used in the making and maintenance of a national vision, which has implications for any
Turk who might not be a Muslim, holds atheistic beliefs, or comes from a Christian, Jewish, or

any other religious background.

IV. Analysis of Religious Education Textbooks and
Recommendations
A survey of the textbooks reveals a complex picture. The current books are a clear improvement
from previous ones. There are no derogatory statements about minority communities or non-Mus-
lim world religions. The substantial new sections on Alevi traditions are a welcomed improvement.
The provisions on religious freedom and the importance of freedom of worship, thought, and
conscience are commendable. Similarly, the sections on different interpretations of religions and
the importance of respecting and understanding other Muslim denominations are noteworthy.
The passages on science, rationality, and religion offer some truly mature perspectives on
how scientific thought and religious belief do not need to be in conflict, but can complement
one another. The textbooks have multiple passages encouraging critical thinking, including a
respectful but critical discussion of the relationship between cultural traditions and religious
practices. There are substantial sections on laicité that clearly state that the government should
have equal distance from all religions and should protect freedom of religion, belief, conscience,
and thought.

The provisions on religious freedom and the importance of freedom of worship, thought,
and conscience are commendable.

There is a notable focus on being a good citizen, pursuing positive personal relationships,
acting morally, keeping personal cleanliness, and working hard while trusting in God to bless the
outcome. Rather than focusing on destiny and fatalism, the textbooks consistently urge agency
and personal responsibility, whether cognitively, volitionally, or morally. Thus, rather than a
deductive perception of religious belief that urges blind obedience, the textbooks do seek to
inspire and motivate. All of the moral arguments are grounded in both Muslim sources and the
writings of Turkey’s founder Atatiirk, as well as utilitarian arguments about the good practical
outcomes of moral personal conduct.
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These provisions offer a healthy framework for Muslim students to learn about their faith
tradition in modern times. In comparison to numerous examples of compulsory religious
education books across Muslim-majority states in the Middle East, Africa, and Asia, as well as
examples of previous Turkish textbooks, the current curriculum is, in fact, progressive and a
healthy step forward.

The books, however, have major weaknesses. While the textbooks are titled “Religious
Culture and Moral Knowledge” and seek to ground their content in a universalistic appeal and
normative arguments about religions, they teach Muslim culture and Islamic religious education
in away that is deeply shaped by the officially-sanctioned and historically-dominant reading of
Islam in Turkey. This creates multiple tensions.

For example, all minority Muslim traditions and non-Muslim religions still are presented
and compartmentalized within the normative priority of the version of SunniIslam sanctioned
by the Turkish state and supported by the majority of the Turkish public. Even though there are
more sections on Alevi traditions, those traditions are discussed within this overall framework
and as a part of Sunni Islam. While some Alevis do see themselves as Muslims, others do not, and
most do not see themselves as merely a denomination of SunniIslam. The AKP government has
pursued commendable initiatives to address problems faced by Alevis in the country. However,
recent political tensions between the government and Alevi groups make such a treatment of
Alevi traditions under a reading of Sunni Islam an issue of identity politics, rather than neutral
religious education for school age children. This approach demonstrates the ongoing problem
with Sunni views of Alevi traditions.

Most importantly, the characterizations of both Jewish and Christian beliefs, sacred
texts, and prophets are done through Islamic beliefs rather than through what Jews and
Christians believe themselves.

This tension also shows itself in the books’ handling of non-Muslim religions. While the
textbooks do have sections on Judaism and Christianity, the sections on Christianity are prob-
lematic. They do not introduce students to the specific Christian denominations in the country,
such as the Armenian, Greek, and Syriac communities, and the brief generic Christian descrip-
tion offers misleading statements about tenets of faith held by Christians. Most importantly,
the characterizations of both Jewish and Christian beliefs, sacred texts, and prophets are done
through Muslim beliefs rather than through what Jews and Christians believe themselves.

While the textbooks also have brief sections on Asian religions, they do not include any
information on other religious communities that also have congregations in Turkey, such as the
Baha'is, Jehovah’s Witnesses, and Mormons. There is a brief section on atheism, but as discussed



above, it is followed by worrying innuendos about the claimed dangerous social and personal
outcomes of disbelief.

These problems contradict the spirit of religious freedom and secularism that the textbooks
continually endorse. By offering a strong overall framing of all religions and beliefs through the
narrative of officially-sanctioned Sunni Islam, rather than describing all religions and beliefs
from an equal distance, the textbooks promote a particular religion. Considering these are
required reading by the state, and there is limited or no opportunity to opt out of classes, these
textbooks are not suitable for non-Muslim children, or children of parents who might hold
minority Muslim religious beliefs or no religious beliefs.

The two sections that warn students on the perceived threat of missionary activities are
particularly worrying. These passages contradict all of the good provisions on religious freedom,
laicité, and respect for other faiths. Moreover, in the context of Turkey, where the last 10 years
have seen fatal attacks by young nationalists on Christians suspected of missionary activities,
these passages directly contribute to the reification of widespread negative attitudes towards
non-Muslim religious communities and their activities.

Despite other positive changes on religious freedom in the country, the content of the
religious education textbooks and the government’s refusal to make the classes electives for all
students demonstrate the Turkish government’s continued problematic understanding of secu-
larism as requiring the state to shape citizens’ religions and beliefs. Although the focus is on the
Sunni Muslim identity of the Turkish nation, rather than the laic vision of previous governments,
the policy enforcements are the same.

Religious education and knowledge of other religions and beliefs are vital sources of
awareness for good social relations and understanding of today’s deeply religious world.
Problematic passages in the Turkish textbooks contribute to ongoing ignorance, intolerance,
and prejudices towards non-Sunni Muslim beliefs and other religions or atheism, and to the
adherents of them.

Recommendations
The Turkish government and its Ministry of Education should:

o Uphold the decision of the European Court of Human Rights regarding religious education
and make religious education an elective subject for all children, Muslims and non-Muslims
alike;

¢ Inthe meantime, ensure that all schools uphold the exemption option and ensure that children
who are exempted are adequately supported by school authorities;

¢ Revise the exemption policy which forces children and their parents or guardians to reveal
their religious affiliation;

« Ensure that the sections on different faiths are written by experts from those religions being
taught and in the way those religions see themselves;
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¢ Remove sections that negatively describe atheism, as being connected to Satanism or moral
decay;

o Reviselanguage discussing Hinduism and Buddhism, so as to explain their belief systems,
not Muslim teaching on non-divine faiths;

o Remove negative language regarding Christian missionaries and their activities;
o Remove the story of the Jewish water-well owner as it can reinforce anti-Semitic sentiments;
« Ensure that all religions that have populations in Turkey are represented in the textbooks; and

o Insections where Alevi traditions are treated, include statements that explain the different
views among Alevis about their identity and how they see themselves relating to Sunni Islam.

ADDENDUM

|. List of Books Surveyed

ilkﬁgretim: Din Kiiltiirii ve Ahlak Bilgisi, 4. Sinif. MEB: Devlet Kiptalari, Besinci Baski, 2012
ilk(’jgretim: Din Kiiltiirii ve Ahlak Bilgisi, 5. Stnif. MEB: Devlet Kiptalari, Besinci Baski, 2012
fIkégretim: Din Kiiltiirii ve Ahlak Bilgisi, 6. Stnif. MEB: Devlet Kiptalari, Birinci Baski, 2013
flkégretim: Din Kiiltiirii ve Ahlak Bilgisi, 7. Sitnif. MEB: Devlet Kiptalari, Birinci Baski, 2013
ilk(’jgretim: Din Kiiltiirii ve Ahlak Bilgisi, 8. Sinif. MEB: Devlet Kiptalari, Birinci Baski, 2013
flkégretim: Din Kiiltiirii ve Ahlak Bilgisi, 9. Stnif. MEB: Devlet Kiptalari, ikinci Baski, 2013
flkégretim: Din Kiiltiirii ve Ahlak Bilgisi, 10. Stnif. MEB: Devlet Kiptalari, fkinci Baski, 2013
ilk(’jgretim: Din Kiiltiirii ve Ahlak Bilgisi, 11. Sinif. MEB: Devlet Kiptalari, ikinci Baski, 2013
flkégretim: Din Kiiltiirii ve Ahlak Bilgisi, 12. Stnif. MEB: Devlet Kiptalari, Besinci Baski, 2012

IIl. Turkish Texts of Citations used in the Report

1) Citation from Page 81, 7t" grade

One of the causes behind interpretation differences is social change. Religion has a social
and personal dimension. Thus, religion is always in an interaction with social developments.
Incidents that affect an entire society and change that follows them has impact on people’s
religious beliefs and life styles. Every human being is shaped by rules, beliefs, and traditions of
the society they are in. For this reason, there are differences in religious perceptions even in the
same religion among people living in different geographies. . . . Different people and societies
in various parts of the world have accepted Islam. These people have different languages, cul-
tures and traditions. These differences that emerge as a result of social changes also impacted
understanding of religion.

Original in Turkish
Din anlayisindakiyorum farkliliklarinin sebeplerinden biri de toplumsal degisimdir. Toplumlar,
bireyler gibi tarihi siire¢ icinde degisime ugrar. Bireylerdeki degisim, toplumu etkiledigi gibi



toplumsal degisim de bireyleri etkiler. Dinin hem bireysel hem de toplumsal bir boyutu vardir.
Bundan dolayi1 da din, diger sosyal olaylarla etkilesim halindedir. . . Toplumun tamamini
etkileyen bu olaylar sonucundayasanan degisim, insanlarin dini diisiinceleri ve yasam bicimleri
tizerinde etkili olur. Her insan, icinde yasadig1 toplumun kurallari, inanglari, 6rf ve adetlerinden
etkilenerek sekillenir. Bundan dolay1 ayni dine inansa da degisik cografyada yasayan insanlarin
din algilar1 arasinda bazi farkliliklar gériilmektedir. . . . Diinyanin cesitli bélgelerinden ve
degisik toplumlarindan insanlar, islam dinini benimsemistir. Bu insanlarin dili, 6rf, adet ve
gelenekleri farklidir. Toplumsal degisimin dogal bir sonucu olarak ortaya ¢ikan bu farkliliklar, din
anlyaslarini da etkilemistir.

2) Citation from page 82, 7t grade

Interpretations in Islamic thought are a result of the importance given by [the] religion of Islam
to freedom of thought. For this reason, different interpretations must be perceived as arichness
of Islamic culture rather than a point of separation or grouping. In the end, no matter what inter-
pretation he or she follows, if a person believes in Allah, and Prophet Muhammad and Quran,
he or she is a Muslim. No one can deem another person to be outside of religion and condemn
them due to differences in interpretation.

Original in Turkish

Islam diisiincesindeki yorumlar, islam dinini diisiince 6zgiirliigiine verdigi 6nemin bir
sonucudur. Bunedenle farkli yorumlar, bir ayrilik ve gruplasma olmaktan ¢ok, Islam kiiltiiriiniin
bir zenginligi olarak algilanmalidir. Sonugcta bir insan, bu yorumlardan hangisine bagli olursa
olsun Allah’a, Hz. Muhammed'’in peygamberligine ve Kur’an’a inaniyorsa Miisliimandir. Hi¢
kimse, farkl1 yorumundan dolay1 bir bagkasini din dis1 sayamaz ve kinayamaz.

3) Citation from page 111, 8" grade

When Jesus reached 30 years of age, Allah gave him the duty of being a prophet. He then began
inviting people to believe in Allah. At the start, only 12 people believed in his call. They are called
the ‘disciples.’ The holy book of Christianity is Incil.'° The four Incils written by and known with
the names of their writers as Matthew, Mark, Luke and John are the most famous. . . Christians
accept prophethood of other prophets besides Prophet Muhammad. . . Christians believe all
human beings are born sinners, thus all children are washed with holy water to cleanse from
their sins. This is called baptism.

Original in Turkish
Hz. Isa otuz yasina geldiginde Allah tarafindan kendisine peygamberlik gorevi verilmistir.
O’da insanlar1 Allah’a inanmaya davet etmeye baslamisitr. Onun davetine baslangicta on

10 Incil: The Gospels, or literally the Good News, used to refer to New Testament
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iki kisi inanmistir. Bunlara ‘havari’ denilmistir. Hristiyanlhigin kutsal kitab Incil’dir. Matta,
Markos, Luka ve Yuhanna isimli kisiler tarafindan yazilan ve yazarlarinin adiyla anilan dort
adet I ncil en meshurlaridir. . . Hz. Muhammed'in disindaki peygamberlerin peygamberligini
kabul ederler. . . Hristiyanliga gore biitiin insanlar giinahkar olarak dogarlar. Bu nedenle biitiin
dogan ¢ocuklar, kutsal su ile yikanarak giinahlarindan arindirilir. Buna vaftiz ayini denir.

4) Citation from page 19, 9" grade

Some forms of belief which are not based on divine inspiration can cause negative effects in
the society such as spiritual depression, moral collapse, corruption of fundamental values that
hold a society together, damage to social and culture fabric, alienation to national and spiritual
emotions. For example, one of such beliefs, Satanism, has been born as a rebellion specifi-
cally against Christianity and generally to all religions. Satanists often see young people with
particular problems as their targets. Satanists torture humans, kill animals and encourage
violence in their rituals. They cause loss of peace and security of the public and create chaos.

Original in Turkish

Vahye dayanmayan bazi inanc bicimleri ve diisiince akimlari, ruhsal bunalim, ahlaki ¢ékiintij,
toplumu bir arada tutan temel degerlerdeki yozlasma, sosyal ve kiiltiirel dokudaki zedelenme,
milli ve manevi duygulara yabancilasma gibi olumsuzluklara toplumda olumsuz etkilere
yol acabilir. Ornegin, bunlardan biri olan ve seytana tapma anlamina gelen satanizm 6zel
olarak Hristiyanliga, genel olarak biitiin dinlere kars1 bir baskaldir1 ve isyan hareketi olarak
dogmustur. Satanistler, genellikle bazi problemleri olan gencleri hedef kitle olarak goriir.
Satanistler ayinlerinde insanlara iskence eder, hayvanlar: 6ldiiriir ve siddeti tesvik ederler.
Toplumda huzur ve giiveni bozup kargasaya neden olurlar.

5) Citation from page 125, 5* grade

We have been living in peace and brotherhood for centuries in our homeland together with
people of varying religions and races as citizens of this country. We have to strife to protect this
state of peace and brotherhood. We mustrespect freedom of religion and thought. We must shun
behaviours that spoil our unity. We need to want the things we want for ourselves for others too.
We need to know that everyone has equal rights and freedoms.

Original in Turkish

Vatanimizda cesitli irk ve dinlere mensup insanlarla beraber, bu iilkenin bir vatandasi olarak
yiizyillardir baris ve kardeslik icinde yasamaktayiz. Bu baris ve kardeslik ortamini korumak
icin gaba sarf etmeliyiz. Inang ve diisiince 6zgiirliigiine saygili olmaliy1z. Beraberligimizi bozan
davranislardan kaginmaliy1z. Kendimiz icin istedigimiz seyleri, baskalar1 i¢cin de istemeliyiz.
Herkesin, esit hak ve 6zgiirliiklere sahip oldugunu bilmeliyiz.



6) Citation from page 123, 8t grade

In our age, communication has become more common and countries has been brought
together much more closely. With this, there is an increase of relationships between people
of different religions and faiths. There is an increase in people sharing and telling their own
religions and beliefs in countries and societies they are in. Efforts of people from some faiths
have turned into a struggle of completely establishing their own religion while insulting the
values of the country they are in. These people, who are almost doing a propaganda of reli-
gions rather than promoting them, have turned to using and abusing financial and spiritual
weaknesses of people. These behaviours are against religious tolerance and respect to beliefs.
Individuals must be vigilant against such behaviours.

Original in Turkish

Gilinlimiizde iletisim yayginlasmis, iilkeler birbirleriyle iyice kaynasmistir. Buna bagh
olarak farkl1 din ve inan¢ mensuplarinin birbiriyle olan iligkileri de artmistir. insanlarin
bulunduklari iilke ve ortamlarda kendi dinlerini ve inanc¢larini anlatip paylasmalar: eskiye
oranla daha fazlalagmistir. Bazi inan¢ mensuplarinin kendi dinlerini tanitma cabalari,
bulunduklar iilkenin degerlerini asagilayarak tamamaiyla kendi inanclarini yerlestirme
miicadelesine doniismiistiir. Dinlerin tanitimini degil adeta propagandasini yapmaya
baslayan bu kisiler, insanlarin maddi ve manevi zaaflarini kullanmaya, istismar etmeye
yonelmislerdir. Bu davranislar, dini hosgorii ve inanglara saygili olmaya aykiridir. Bu tiir
davranislara karsi bireyler dikkatli olmalidir.

7) Citation from page 118, 12*" grade

What is wrong in spreading a religion is applying cheating methods, taking advantage of
social and economic weaknesses of people to be able to force them to change religion. This
contradicts the principles of promotion of religion in Islam. However, from time to time, we
see methods of cheating and tricking used in missionary efforts, which is what is known as
Christian expansionism. With this abusive missionary method, people’s religious feelings,
economic and social conditions are exploited to be able to force them to change their religion.
With this side of it, abusive missionary activities is a harmful activity. However, everyone
should embrace the understanding of “your religion is to yourself, my religion is to me” in
ensuring healthy relations between religions.

Original in Turkish

Dini yaymada yanlis olan husus, hileli yollara bagvurmalk, insanlarin birtakim sosyal ve ekonomik
zaaflarindan faydalanarak onlar1 din degistirmeye mecbur etmektir. Bu durum Islam dinini
yayma faaliyeti olan teblige ters diismektedir. Ancak Hristiyan yayilmacilig olarak bilinen
misyonerlik faaliyetlerinde zaman zaman hile ve aldatmaca gibi birtakim yollara bagvuruldugu
goriilmektedir. Istismarci misyonerlik denilen bu yétemle insanlarin dini duygilari, ekonomik
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ve sosyal durumlari istismar edilerek dinlerini degistrieye zorlanmaktadir. Bu yoniiyle
istismarci misyonerlik zararli bir faaliyet olarak karsimiza ¢cikmaktadir. Halbuki dinleri arasi
iliskilerin saghikl yiiriimesinde herkes, ‘Sizin dininiz size, benim dinim de banadir’ anlayigim
benimsemelidir.

8) Citation from page 81, 8" grade

Knowledge is the raw material of science. Science is an activity seeking to reach general laws
placed by God into nature. Scientific discoveries become meaningful for human beings by
uniting with the values of religion. That is why we have to give importance to the right knowl-
edge. We must read, research, and develop ourselves.

Original in Turkish

Bilgi, bilimin ham maddesidir. Bilim ise Allah’in tabiata koydugu genel yasalara ulagsmay1
amaclayan bir faaliyettir. Bilimin kesifleri dinin degerleriyle birleserek insanlara faydali
hale gelir. Bunedenle bizler dogru bilgiye 6nem vermeliyiz. Okumali, arastirmali ve kendimizi
gelistirmeliyiz.
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Ozet

USCIRF’nin (ABD Uluslararasi Din Ozgiirliigii Komisyonu) Subat 2014 tarihli Tiirkiye ziyareti
sirasinda, Milli Egitim Bakanlig1 4 ila 12. siniflarda din egitimi i¢in kullanilan yeni revize edilmis
ders kitaplarini paylasti. USCIRF, dini azinliklara kars1 sergilenen tutuma ve din veya inang
Ozgiirligiiniin desteklenmesine odaklanarak, yeni ders kitaplarini kapsamli bir sekilde gdzden
gecirip analiz etmek ve bu hususta 6neriler sunmak i¢in bir Tiirk uzman gérevlendirmistir. Raporda,
olumlu iyilestirmelerin ve revize edilmesi veya kaldirilmasi gereken tartigsmali metinlerin karmasgik
bir tablosu gosterilmektedir ve hiikiimetin, ¢ocuklarinin bu zorunlu derslerden muaf tutulmasini
isteyen ebeveynlere karst gosterdigi duyarliligt artirmasi gerektigi vurgulanmaktadir.

Yonetici Ozeti

Egitim, dini egitim de dahil olmak {izere, dini ve toplumsal hosgoriiyii tesvik etmede ve tim
diinyada genis ¢apl1 din veya inang dzgiirliigiine yonelik uzun vadeli beklentileri artirmada kritik
bir arag olarak kullanilabilir. Egitim, ayni1 zamanda, dini ve etnik ¢esitlilige kars bir dmiir boyunca
sayg1 ve takdir olusturma ve sadece dini inanglarindan 6tiirii otoriter rejimler, terdrist veya milliyetci
gruplar, hatta yalniz bireyler tarafindan hedef alinmas1 miimkiin bireylere veya topluluklara empati
agilama giiciline sahiptir. Gerek dini gerekse baska tiir bir egitim, bir tilkenin sosyal dokusunun
hassas baglarini koparabilecek olan radikal ideologlara, mezhepgilige, ayrimciliga ve kliselere
kars1 siper olusturabilir. Bu nedenle, hiikiimetler tiim devlet okullarinda 6gretilen dini miifredati
uygularken, bunu dogru aktarmakla yiikiimliidiir. Miifredatin, farkli dinleri dogru ve 6n yargisiz
bir sekilde, genelleme yapmadan, kliseler barindirmadan veya agagilayici veya belli bir dinin
digerlerine istiinligilinii ima edici bir dil kullanmadan anlattigindan emin olmalidir.

Gerek dini gerekse baska tiir bir egitim, bir iilkenin sosyal dokusunun hassas baglarini
koparabilecek olan radikal ideologlara, mezhepgilige, ayrimciliga ve kliselere kars1 siper

olusturabilir.

Bu nedenlerden dolay1, ABD Disisleri Bakanligi'ndan ayri, bagimsiz ve iki partili bir ABD
hiikiimeti komisyonu olan ABD Uluslararasi Din Ozgiirliigii Komisyonu (USCIRF), egitimin din
ozgiirligii konularina katki saglayip saglayamayacagini degerlendirmek icin gesitli iilkelerin ders
kitaplarini incelemektedir.

USCIREF, uzun zamandir Tiirkiye’de din 6zgiirliigii konusunda atilan adimlari takip etmektedir
ve Tirkiye’nin egitim sistemine odaklanmaktadir. Tiirkiye’de, (6zel azinlik okullarinda okuyan
¢ocuklar harig) dordiincii. sinif ve iizeri tiim ¢cocuklarin zorunlu “Din Kiiltiirii ve Ahlak Bilgisi”
dersine katilmalar1 gerekmektedir. Tiirkiye’nin azinlik topluluklarindan derlenen raporlara gore,
bu ders ve bu derse ait ders kitaplari, 6rnegin muafiyet mekanizmasinin 6grencinin ve velilerin
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inanglarini ifsa etmesi, ders kitaplarinin Miisliiman diinya goriisiinii yansitmasi ve diger dinleri bu
perspektiften yorumlamasi ve genelleme ve kiigiimseme igerikli bir dil kullanmasi bakimindan
tartigma yaratmaktadir.

USCIRF, bu raporlar1 gbz éniinde bulundurarak, Subat 2014 tarihinde tilkeye yaptig1 bir ziyaret
sirasinda bu konuyu Tiirk Milli Egitim Bakanligr'na iletmistir. Bakanlik, daha dnce de benzer
raporlar aldiklarini kabul etmis, ancak ders kitaplarini 2011 yilinda revize ettiklerini ve 2012 ve
2013 yillarinda yayinladiklarini belirtmistir. Bakanlik, revize edilen ders kitaplarini Komisyonun
incelemesi i¢cin USCIRF ile paylagmuistir.

Tiirkiye, hem zorunlu din egitimi derslerinin i¢eriginden dolay1 hem de tiim 6grencilere bu
derslere katilma zorunlulugu getirdigi igin ulusal ve uluslararasi elestirilere maruz kalmaktadir.
Tiirkiye’nin de taraf oldugu Avrupa Insan Haklart Mahkemesi (ATHM), Tiirkiye’den, siirekli
olarak, din egitimini zorunlu degil, se¢meli ders olarak okutmasini ve ayn1 zamanda Tiirk anayasasi
tarafindan korunan din 6zgiirliigiinii desteklemesini istemektedir. 2012 ve 2013 yillarinda, AKP
(Adalet ve Kalkinma Partisi) hiikkiimetinin din 6zgiirligii konularinda gésterdigi ¢cabalar neticesinde
bu ders kitaplarinin yeni baskilar1 kullanilmaya basland1. Yeni ders kitaplarindan bazi igerikler
kaldirild1 ve bu kitaplara azinlik inanglar1 hakkinda daha fazla bilgi eklendi.

Tiirkiye’nin de taraf oldugu Avrupa Insan Haklar1 Mahkemesi (AIHM), Tiirkiye’den,
siirekli olarak, din egitimini zorunlu degil, segmeli ders olarak okutmasini ve ayni zamanda

Tiirk anayasasi tarafindan korunan din 6zgiirliigiinii desteklemesini istemektedir.

USCIREF, dini azinliklara kars1 sergilenen tutuma ve din veya inang 6zgiirlii§iiniin
desteklenmesine odaklanarak, yeni ders kitaplarini kapsamli bir sekilde gézden gegirip analiz
etmek ve bu hususta 6neriler sunmak i¢in Tiirk uzman Ziya Meral’i gérevlendirmistir. Halihazirda
dort ila 12. siniflarda kullanilan din egitimi ders kitaplarinin tamamu iizerinde yapilan incelemeyi
temel alan bu rapor karmasik bir tabloyu gozler 6niine sermektedir. Ziya Meral, bu ders kitaplarinda
onceki siiriimlere gore biiyiik bir geligme oldugunu gozlemlemistir. Ancak, uluslararasi din
Ozglirligii standartlarina tam uyumlu olmasi i¢in Tiirkiye’ye, tilkedeki genel din 6zgiirliigii
ortamini iyilestirecek ve Tiirkiye nin din hosgoriisii ve ahengi lizerinde uzun vadeli olumlu etkiler
olusturacak ek degisiklikler ve revizyonlar 6nerilmektedir.

Bir yandan, mevcut kitaplarda dncekilere gore agik bir iyilesme gozlemlenmektedir. Siinni
olmayan Miisliman mezhepler hakkinda higbir asagilayici ifade yer almamaktadir ve Alevi
gelenekleri ile ilgili somut ve yeni bilgiler bulunmaktadir. Din ve bilim, din ve rasyonalizm, iyi bir
vatandas olma, din 6zgiirliigii ve Islami diisiincedeki farkliliklarin kaynaklari gibi konulara iliskin
dikkate deger boliimler yer almaktadir.

Fakat, 6te yandan, kitaplarda biiyiik eksiklikler de mevcuttur. Ders kitaplar1 halen Islam ve
Islam kiiltiiriiniin resmen tasdik edilmis yorumlar paradigmast ile yazilmaktadir. Ulkedeki tiim
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dini azinlik gelenekler, ayr1 geleneklerden ziyade islam baglaminda gésterilmekte ve Yahudilik,
Hristiyanlik, Hinduizm ve Budizm gibi Islam disindaki diger dinler hakkinda yiizeysel, sinirli ve
yaniltic1 bilgiler verilmektedir. Tiirkiye'nin gercek dini demografisi ve iilkedeki farkli dini cemaatler
hakkinda higbir bilgi yer almamaktadir.

Tiirkiye’nin, Avrupa Insan Haklar1 Mahkemesi’nin din egitimi konusundaki kararini

desteklemek i¢in gerekli adimlar1 atmasi tavsiye edilmektedir.

Hristiyan misyonerlik faaliyetlerinin bir tehdit oldugu iddiastyla grencileri uyaran iki kitaptaki
boliimler 6zellikle endige vericidir. Benzer sekilde, ateizm, Satanizm konusunda algilanan tehlikeyle
ayni kefeye konmaktadir ve hicbir dini inanc1 olmayan kisiler hakkinda tehlikeli bir telkinde
bulunmaktadir. Miisliimanlar herkesin iicretsiz yararlanabilmesi i¢in ondan kuyusunu satin almadan
once, suya erisim i¢in licret isteyen Yahudi kuyu sahibi hakkinda anlatilan kisa hikaye, yaygin
kliseleri onaylama potansiyeline sahiptir.

Ders kitaplar1 tamamuyla incelendikten sonra, Tiirkiye’nin Avrupa Insan Haklar1
Mahkemesi’nin din egitimi konusundaki kararini desteklemek icin gerekli adimlar1 atmasi tavsiye
edilmektedir. Bu tiir adimlar, gerek Miisliiman gerekse Miisliiman olmayan tiim ¢ocuklar i¢in din
egitimi derslerinin segmeli ders olarak degistirilmesini kapsamaktadir. O zamana kadar Tiirkiye,
cocuklar1 ve ebeveynlerini veya velilerini kendi dini iliskilerini ifsa etmeye zorlamadan muafiyetlere
izin vermeli ve muaf tutulan ¢ocuklarin okul yetkilileri tarafindan yeterli destegi almalarin
saglamalidir. Diger ek oneriler raporun sonunda belirtilmektedir.
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I. Tiirkiye’de Din Ozgiirliigii

Tiirkiye’nin din 6zgiirliigli konusunda sorunlu bir ge¢misi bulunmaktadir. 1923 yilinda Tiirkiye
Cumbhuriyeti’nin kurulusundan bu yana, tek dilli, tek dinli ve tek irkli homojen bir ulus-devlet
yaratma projesi, kiiltiirlerin, etnik ve dini kimliklerin ve inanglarin tiim yonleriyle, tepeden tirnaga
devlet kontrolii altina girmesi anlamina gelmektedir. Cumhuriyetin kuruculari, Avrupa’da hizla
yayilan idealleri taklit etmeye ve saglam bir reform siireci izlemeye ¢alismislardir.

Bu ideallerden biri, Fransizca laicité sozctigiinden alinip Tiirkceye laiklik sdzciigii olarak
devsirilen sekiilerligin degistirilmis bir seklidir. Devlet, dini, ¢ok 1rkli ve ¢ok dinli ¢okmiis bir
imparatorluktan ¢ikan tek bir etnik kimlige dayali bir Tiirk ulusu kurulmasinda 6nemli bir sosyal
ve siyasi ara¢ ve mithim bir kavram olarak gormiistiir. Fakat, ayn1 zamanda, ¢eliskili bir bicimde,
dindarlig1 ve dinin ulusal siyaset tizerindeki etkisini kiiciimsemis ve dini hareketleri ve aktorleri
tehdit olarak gormiistiir.

Tirk Devleti, laikligi din ve devlet islerinin birbirinden ayrilmasi seklinde yorumlamak
yerine, bugiin, ulusal biit¢enin en biiyiik paylarindan birine sahip olan Diyanet Isleri Baskanlig
ve tiim gayrimiislim vakiflarini idare eden Vakiflar Genel Midiirliigii araciligiyla dinin
toplumdaki yerini kontrol altina almaya ¢alismistir.

Tarih boyunca, bu anlayis hem genel Miisliimanlarin ibadetlerini hem de gayrimiislim
cemaatlerin faaliyetlerini ve popiilasyonunu zapt altina almistir. Dindar unsurlarin iilkede iktidar1
ele gecirmeye ve bdylece laik devlet vizyonunu tehdit etmeye calistiklar1 her seferde, Tiirkiye nin
kurucularinin militarist mirasi, askeri darbeler ile kendini tekrar gostermistir.

Cumbhuriyetin kurulusundan ve 6zellikle de 1980 askeri darbesinden bu yana, Tiirkiye din

ozgirligii meselesinde biiyiik gerginlikler yagamaktadir.

Cumbhuriyetin kurulugsundan ve 6zellikle de 1980 askeri darbesinden bu yana, Tiirkiye din
ozglirligii meselesinde biiylik gerginlikler yasamaktadir. Cok yakin bir zamana kadar, bagortiilii
Miisliiman kadinlarin iiniversitelere ve okullara girmeleri, kamu hizmetinde ¢aligmalari ve hatta
devlet binalarina girmeleri yasakti. Miisliiman kimlige sahip cemaatler ¢ogu zaman takip ediliyor,
korkutuluyor ve kisitlantyordu. Gayrimiislimlere gelince; devlet baskisi, Yunanistan ile yapilan
niifus miibadelesi, cezalandirici vergilendirme, mallarina el koyulmasi ve siddetli saldirilar: ve
cinayetleri igeren yaygin hiikiimet ve toplum diismanligi nedeniyle sayilart hizla azalmigtir.

2002 yilinda Adalet ve Kalkinma Partisinin (bundan sonra AKP olarak anilacaktir)
secilmesiyle birlikte Tiirkiye yeni bir doneme girmistir. AKP, sadece muhafazakar kesimi degil,
ayni zamanda Kiirtler gibi etnik azinliklar1 ve daha sonra belirli bir siyasi, ekonomik ve biirokratik
klik tarafindan yonetilen giiclii devlet geleneginin reforme edilmesini isteyen gayrimiislim
se¢cmenleri temsil ediyordu. AKP hiikiimeti, 2002°den 2011’e kadar, Avrupa Birligi tiyeligini
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kazanmaya calisma ve yurticinde muhafazakar fakat ilerici bir reform partisi olarak kalma yolunda
kayda deger reformlar gergeklestirmistir.

Aslinda, AKP hiikiimeti basortiilii kadinlara yonelik kisitlamalar1 kaldirmis, gayrimiislimlerin
dernekler agmalarini saglamis, el koyulan mallarin gayrimiislim vakiflara iade edilmesi igin gereken
stireci baglatmus, yeni kiliselerin agilmasina izin vermis ve birgok Musevi ve Hristiyan dini ve kiiltiirel
miras bdlgesinin restorasyonuna destek vermistir. Son zamanlarda, hiikiimet, ulusal sermayeli Tiirk
uydu televizyon sebekesinde yayin yapan Tiirkiye’nin ilk Hristiyan kanalinin agilmasina izin vermistir.

Ancak, AKP hiikiimeti, 2012 yilindan itibaren, siyasi, bolgesel haklar, insan haklar1 ve dini
meselelere dair yaptig1 beyanatlardan ve izledigi politikalardan dolayi elestiri oklarina hedef
olmugtur. Partinin artik Stinni Miisliiman ulusal kimlige dayali siyasi agidan 6zel bir sistem izledigi
yoniindeki endiseler giderek artmaktadir. Halk, 2013’te Istanbul’da yasanan Gezi Parki protestolar1
ve hiikiimetin sert tepkisi nedeniyle duyarliligin1 yitirme noktasina gelmistir. O zamandan beri, iilke,
AKP hiikiimetini su¢lama girisimlerinin yani sira hiikiimetin devlet memurlarin1 polis zoruyla ve
yargi yoluyla siirgiine gondermesi, siyasi muhalefeti baski altina almasi, medya haberlerini ve halk
ayaklanmasin1 bastirmasi ve YouTube ve Twitter gibi popiiler web sitelerini engellemesi gibi biiyiik
siyasi istikrarsizliklara sahit olmaktadir.

Halihazirda Tiirkiye’deki din 6zgiirligii tablosu oldukga karisik gériinmektedir. Miislimanlar
ve Gayrimiislimler, bugiin, Cumhuriyet’in diger tiim donemlerinde oldugundan daha fazla din
Ozgiirliigiine sahip bulunmaktadirlar. Ancak, siyasi kutuplasma, hiikiimetin 2012 yilindan bu yana
izledigi politikalar ve gerceklestirdigi eylemler ve iilkedeki derin kiiltiir savaslar1 yeni sorunlar
yaratmaktadir. Dindar olmayan Tiirkler ve klasik Siinni Miisliiman gelenegine bagli olmayan
kisiler, Siinni Islam’in Hanefi mezhebine dayali belirli bir siyasi ideolojiyi benimseme veya bu
ideolojiye bagli kalma konusunda baski gordiiklerini iddia etmektedirler.

Tirk ¢ocuklari, iniversite 6ncesi 12 yillik egitimin dokuz yilinda, her hafta birka¢ saat din

egitimi almaktadir.

Siddetli siyasi rekabet, farkli topluluklar arasindaki derin giivensizlik ve gerek hiikiimetin gerekse
siyasi muhalefet partilerinin taviz vermeyen yaklagimlar1 nedeniyle, din 6zgiirliigti meselesi giderek
daha fazla siyasi bir hal almaktadir. En ¢ok endise edici durum ise, medyadaki din hedefli veya k¢t
nefret sdyleminin ve agagilayici dil kullaniminin artmasi ve cogu zaman tartigmasiz bir gergek olan
azinlik dinlere karsi sergilenen yaygin olumsuz tavirlardir.

II. Zorunlu Din Egitimi

Giiniimiizde, Tiirkiye’de (tarihi Musevi ve Hristiyan azinlik okullarinda okuyan az sayidaki
cocuklar harig) ilk ve ortaokullarda okuyan dort ila 12. siniflardaki tiim &grencilerin “Din
Kiiltiirti ve Ahlak Bilgisi” dersine katilmalar1 zorunludur. Yani, Tiirk cocuklari, iniversite dncesi
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12 y1llik egitimin dokuz yilinda, her hafta birkag saat din egitimi almaktadir. Bu gereklilik Tiirk
Anayasasinin 24. maddesine dayanmaktadir; soyle ki:

Din ve ahlak egitim ve 6gretimi Devletin gézetim ve denetimi altinda yapilir. Din kiiltiirii
ve ahlak 6gretimi ilk ve ortadgretim kurumlarinda okutulan zorunlu dersler arasinda yer
alwr. Bunun disindaki din egitim ve 6gretimi ancak, kisilerin kendi istegine, kiiciiklerin de
kanuni temsilcisinin talebine baglidr.

Bu konu, Tiirkiye Cumhuriyeti’nin kurulusundan bu yana tartismaya agik olmustur. 1923’ten
bu yana uygulanan /aik reformlar, devletin 6rgiin egitim sisteminin disindaki tiim dini egitimleri
yasaklamaktadir. Yakin zamana kadar temel politika, yukarida agiklanan Cumbhuriyetin /aik
vizyonu dogrultusunda dini 6gretileri kontrol altina almak ve diizenlemek olmustur.

Son on yilda Tiirkiye’de yasanan siyasi degisimler nedeniyle, bu giiglii, devlet kontroliindeki
laik vizyon zayiflamakta; ancak sorunlar devam etmektedir. Daha 6nce, dindar Miisliimanlar,
devlet kontroliindeki din egitiminin Islam’n laik bir seklini empoze etme girisimi oldugundan
yakintyorlardi.! Bugiin, AKP hiikiimetinin Siinni inanglar1 ve uygulamalari empoze etmesiyle
birlikte, daha az sayidaki dindar Tiirkler ve Aleviler gibi Stinni Miisliiman olmayan azinlik
topluluklar, hiikiimetin din egitimine karismasinin dini bir giindem dayattigini iddia etmektedirler.
Ayrica, bazi Siinni Miisliiman topluluklardan, hiikiimetin Islam’ desteklemek igin devlet
kanallarin1 kullanmamasi gerektigi yoniinde tepkiler gelmektedir.

1923’ten bu yana uygulanan laik reformlar, devletin 6rgiin egitim sisteminin disindaki tim

dini egitimleri yasaklamaktadir.

Eyliil 2014’te, Avrupa insan Haklar1 Mahkemesi, zorunlu derslerin Siinni islam anlay1gini
temel alan bir icerige sahip oldugunu ve bu nedenle ¢ocuklarina Alevi geleneklerini 6gretmedigini
iddia eden 14 Alevi vatandasin Tiirkiye aleyhine acti81 dava (Taraflar: Mansur Yalgin ve Digerleri;

1 Alevi geleneklerini, inanglarini, Alevi kimligini ve Tiirkiye’de kendilerini Alevi olarak tanimlayan
insanlarin sayisini tespit etmek oldukga giictiir. Sayilarinin Tiirkiye niifusunun %10 ila %20’sini olusturdugu
tahmin edilmektedir. Bazi Aleviler kendilerini Miisliiman olarak goriirken, digerleri boyle olmadiklarini
iddia etmektedirler. On iki imami temel alan Sii gelenegine ve Hz. Ali’yi yiiceltmeye dayanan Alevi inanci,
ayn1 zamanda Sufi ve Siinni diislince unsurlart ile kiiltiirel Anadolu uygulamalarini igermektedir. Bu yiizden,
Alevileri $ii veya Siinni olarak tanimlamak ¢ogu zaman zordur. Aleviler, Tiirk, Kiirt ve Arap kokenli
vatandaglardan meydana gelmektedir. Tiirkiye’de yasayan az sayida Suriyeli Alevi bulunmasina karsin,
Tiirkiye’deki Aleviler inanglar1 ve ibadetleri agisindan Suriyeli Alevilerden farklidir. Aleviler, Tiirkiye’de,
katliamlar da dahil olmak iizere siddetli zuliimlerin kurbani olmuslardir. Tiirk Devleti, Alevilerin ibadet
yerlerini resmen tanimay1 reddetmistir. Alevilerin ibadet yerlerinin durumunu ele alma konusunda sinirl
gelismeler gosterilmektedir. Ancak, Stinnilerin Alevilere yonelik olumsuz tutumlar1 6nemli bir sorun olmaya
devam etmektedir.
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ve Tiirkiye, 21163/11) hakkinda bir karar vermistir. S6z konusu kisiler, ebeveynlerin ¢ocuklarinin
egitim ve 6gretiminin kendi dini ve felsefi inanglarina uygun olmasini saglama hakkina saygi
gdstermeyi gerektiren Avrupa Insan Haklar1 Sézlesmesi’nin 1 No’lu Protokoliiniin 2. Maddesinin
ihlal edildigini iddia etmislerdir.

Mahkeme, bunun 2. maddenin ihlali oldugunu kabul etmis ve Tiirkiye’den “6grencilerin,
ebeveynlerini kendi dini veya felsefi inanglarini ifsa etmek zorunda birakmadan din ve ahlak
derslerinden muaf tutulabilecegi bir sistem gelistirerek bu duruma ivedilikle bir ¢6ziim bulmasini”
istemigtir.> Mahkeme, Avrupa Sozlesmesi’ne taraf olan iiye Devletlerin hemen hemen hepsinin
“bir muafiyet sistemi uygulayarak veya alternatif bir ders alma secenegi sunarak veya din egitimi
derslerine katilimin tamamen istege bagli olmasini saglayarak, 6grencilerin din egitimi derslerinden
muaf tutulabildigi en az bir ¢6ziim yolu sundugunu” belirtmistir.?

Tiirk Milli Egitim Bakanlig1 tarafindan 3 Subat 2015 tarihinde gonderilen bir muhtira, tiim
okullara, sadece niifus clizdanlarinda ve kayitlarinda agik¢a Musevi ve Hristiyan olduklar1

belirtilen ¢cocuklarin bu derslerden muaf tutulabilecekleri talimatini vermistir.

Tiirk hiikiimeti karar1 elestirmis ve karar1 Yiice Divan’in incelemesine sunmustur fakat bu talep
Subat 2015 tarihinde reddedilmistir. Mahkeme karar1 Tiirk hiikiimeti izerinde baglayicidir. Tiirk
Anayasast’nin 90(5) No’lu maddesinde soyle belirtilmektedir:

Usuliine gore yiiriirliige konulmus Milletlerarast Andlasmalar kanun hiikmiindedir.
Usuliine gore yiiriirliige konulmus temel hak ve 6zgiirliiklere iliskin milletlerarasi
antlagmalarla kanunlarmm ayni konuda farkl hiikiimler icermesi nedeniyle ¢ikabilecek
uyusmazhklarda milletlerarasi antlasma hiikiimleri esas alinir.

Fakat Tiirkiye karara uymamustir. Tiirk Milli Egitim Bakanlig1 tarafindan 3 Subat 2015
tarihinde gonderilen bir muhtira, tiim okullara, sadece niifus clizdanlarinda ve kayitlarinda agik¢a
Musevi ve Hristiyan olduklari belirtilen ¢ocuklarin bu derslerden muaf tutulabilecekleri talimatini
vermigtir.* Musevi ve Hristiyan 6grencilerin muafiyet durumu, yiiksekogretim kurumunun 1990
tarihli kararindan bu yana resmi politika olarak kabul edilmektedir.

Her ne kadar, prensipte, 6grenciler, velilerinin okul yetkililerine gonderecekleri yazili bir
talep ile muaf tutulabilseler de, pratikte bu hak her zaman uygulanmamaktadir. Dini azinliklarin

2 Avrupa Insan Haklar1 Mahkemesi (ATHM), Basin Bildirisi, ECHR (Avrupa Insan Haklar1 Sézlesmesi)
257(2014) 16.09.2014

3 Age.
4 Hiirriyet, “Din Dersi Muafiyetine Belge Sart1,” 10 Subat 2015: http:/www.hurriyet.com.tr/egitim/28164296.
asp
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iddiasina gore, bazi okullar, 6grencilerin alabilecekleri bagka higbir dersin olmadig1 varsayimina
dayali muafiyetleri reddediyor ve o ¢ocuklarin geleneklerine 6zgii higbir alternatif segmeli ders
sunmuyorlar. Bunun yerine, azinlik 6grencileri o derse katilmak veya ders boyunca okul binasinin
baska bir yerinde tek basina oturmak ve bu yilizden akranlarindan ayrilmak ve dini farkliliklar:
arasinda se¢im yapmak zorunda kaliyorlar. Bu tiir deneyimler okul ¢agindaki ¢ocuklarda travmatik
etkiler yaratabilmektedir. Bu nedenle, dini azinliktaki bircok ebeveyn, ¢ocuklarini kiiciik yasta
bdyle bir durumla bas basa birakmak yerine, zorunlu din egitimi almalarina izin vermeye devam
etmektedir.

Dolayistyla, insan haklar1 iki kere ihlal edilmektedir: 1) Musevi ve Hristiyan ailelerin kendi dini
inanglarini ifsa etmeleri gerekiyor; ve 2) Miisliman olmayan ve herhangi bir dini inang tagimayan
veya Hanefi mezhebinden ayr1 bir Islam mezhebine bagli olan ¢ocuklar ve ebeveynleri din
derslerinden muaf tutulma hakkindan mahrum birakiliyorlar.

Bu ders kitaplar1 Stinni Miisliiman olmayan gelenekleri ve diger dinleri ve inanglar1 ele alma

sekli bakimindan elestirilmektedir.

Bu sonuglarin her ikisi de, Tiirkiye’nin, kendisinin de taraf oldugu birgok Birlesmis Milletler
sozlesmesi (6rnegin Medeni ve Siyasi Haklara iliskin Uluslararasi Sézlesmenin din dzgiirliigiinii
koruyan 18. maddesi) ve Avrupa insan Haklar1 S6zlesmesi kapsamindaki yiikiimliiliiklerinin agik¢a
ihlal edildigi anlamina gelmektedir. Ayrica, Tiirk Anayasasinin din dzgiirligiiniin verilmesini ve
uluslararast hukuk kapsamindaki ytikiimliiliiklere bagli kalinmasini gerektiren hiikiimleri ile din
egitimini zorunlu kilan hiikiim arasinda bir tutarsizlik bulunmaktadir.

I11. Mevecut Din Egitimi Ders Kitaplarinin icerigi

Gerek icerik gerekse din egitiminin zorunlu durumu ile ilgili ok fazla elestiri ve gerginligin ortaya
¢ikmasindan dolay: Tiirk hitkiimeti 2012 yilinda 6nemli reformlar yapmustir. Eyliil 2012’den bu yana
kullanilan yeni ders kitaplar1 dizisi, 6nceki tiim stiriimlere kiyasla 6nemli iyilestirmeler ve ayrica
yeni boliimler igermektedir.

Buna karsin, dordiincii siniftan 12. sinifa kadar okutulan 9 ders kitabinin tiimiinde, agirlikli olarak
Islam ogretilerine, Hz. Muhammed’in hayatina, Kur’an-1 Kerim’e ve Islam’in namaz, zekat, orug gibi
sartlarina yer verildigi gériilmektedir.’ Bununla birlikte, bu kitaplarda, giivenilirlik, samimiyet, yakin
aile iligkileri, kisisel temizlik, ¢evre sorumlulugu ve baskalariyla iyi geginme gibi olumlu karakter
degerlerine de yer verilmektedir. Bunlar, Miisliiman din egitimi ve tiim insanlar tarafindan paylasilan
evrensel ahlaki degerler i¢in yeterli ve genis bir alan olugturmaktadir.

5 Bubrifing yazilirken incelenen tiim kitaplarin listesi i¢in Ek’e bakiniz.
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Ancak, bazi endiseler devam etmekte ve bu ders kitaplar1 Siinni Miisliiman olmayan gelenekleri
ve diger dinleri ve inanglari ele alma sekli bakimindan elestirilmektedir.

Islami Diisiince Farkhliklarina iliskin Ogretiler
Islam’in resmen tasdik edilmis, cogunlugu olusturan Siinni Islam anlayis1 disindaki Islami
geleneklere, miifredatta birlesik islam ¢atis1 altinda yavas yavas yer verilmektedir. Azinlik olan
Alevi-Bektasi gelenegine ait bir dua, besinci sinif kitabinin 48. sayfasinda olumlu bir model olarak
gosterilmektedir. Ayni kitabin 124. sayfasinda, Hz. Ali’nin vatanseverliginden bahsedilmektedir
ve 6grenciler, paylasarak, yardim ederek, bir asker olarak, miidafaa ederek ve deger ve gelenekleri
savunarak iyi birer yurttas olmaya tesvik edilmektedirler. altinct sinif ders kitabinda, islam ve
Tiirk tarihindeki 6nemli sahsiyetler tanitilirken, sayfa 123’te, kendisine biiyiik saygi duyulan
Alevi sahsiyet Haci Bektas-1 Veli’den de bahsedilmektedir.

Farkl1 Miisliman geleneklerinin ancak yedinci sinif ders kitabinda ele alindig1 goriilmektedir.
47. sayfada, kutsal Muharrem ayinin Siinni Miisliiman baglaminda 6zellikleri anilirken Alevilerin
Kerbela hadisesini anmak i¢in uyguladiklar1 orug tutma geleneginden bahsedilmekte ve bunun
Alevi-Bektasi gelenegindeki dnemi belirtilmektedir. Kitap, 79. ve 81. sayfalar arasinda, Islam’in
farkli yorumlamalarina iliskin oldukga olgun ve sosyal bilimsel bir anlay1s sunmaktadir. 81. sayfada,
toplumsal kosullarin dini inanglar1 nasil sekillendirdigi ele alinmakta ve bu, okul ¢ocuklar1 igin
konuya ¢ok saglikli bir giris niteligi tagimaktadir.

Din anlayigindaki yorum farkliliklarinin sebeplerinden biri de toplumsal degisimdir.
Toplumlar, bireyler gibi tarihi siire¢ i¢inde degisime ugrar. Din, diger sosyal olaylarla
etkilesim halindedir. Toplumun tamamini etkileyen bu olaylar sonucunda yasanan degisim,
insanlarin dini diisiinceleri ve yasam big¢imleri tizerinde etkili olur. Her insan, iginde
yasadig1 toplumun kurallari, inanglari, 6rf ve adetlerinden etkilenerek sekillenir. Bundan
dolay1 ayn1 dine inansa da degisik cografyada yasayan insanlarin din algilar1 arasinda baz
farkliliklar goriillmektedir. . . Diinyanin ¢esitli bolgelerinden ve degisik toplumlarindan
insanlar, Islam dinini benimsemistir. Bu insanlarin dili, 6rf, adet ve gelenekleri farklidir.
Toplumsal degisimin dogal bir sonucu olarak ortaya ¢ikan bu farkliliklar, din anlayislarin
da etkilemistir.

Sayfa 82°de, Islam’da zgiirliik geleneginde Miisliiman inanglarindaki farkliliklardan s6z
edilmektedir:

Islam diisiincesindeki yorumlar, islam dininin diisiince 6zgiirliigiine verdigi énemin bir
sonucudur. Bu nedenle farkli yorumlar, bir ayrilik ve gruplasma olmaktan ¢ok, Islam
kiiltiiriiniin bir zenginligi olarak algilanmalidir. Sonugta bir insan, bu yorumlardan
hangisine bagli olursa olsun Allah’a, Hz. Muhammed’in peygamberligine ve Kur’an’a

6 Bu brifingde kullanilan ders kitaplarindan derlenen 6nemli alintilarin Tiirkge orijinal metinleri i¢in Ek’e
bakiniz.
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inaniyorsa Miisliimandir. Hi¢ kimse, farkli yorumundan dolay1 bir baskasini din dis1
sayamaz ve kinayamaz.

Kitapta, daha sonra, islam’in temel ilkelerinin ve uygulamalarinin yorumlanmasi ( fikih)
neticesinde ortaya ¢ikan 6nemli gelenekler tanitilmakta, kisaca 6rnek olarak Caferi, Hanefi,
Maliki, Safii ve Hanbeli mezheplerinden bahsedilmektedir. Miisliiman geleneklerindeki diger
farkliliklar, dini ve ahlaki yasam {izerindeki diislince ekolleri ele alinarak agiklanmaktadir.
Bunlara fikih diislince ekollerinden daha fazla yer verilmekte ve Yesevi, Kadiri, Naksibendi ve
Sufi diisiince yapisindan bahsedilmektedir.

Alevi gelenekler de bu ¢ercevede degerlendirilmekte ve diger diislince ekollerinden
daha kapsamli bir sekilde ele alinmaktadir. Sayfa 91 ila 101’de, Alevilerin uygulamalari,
ibadethaneleri (cemevi), onemli degerleri ve fikirleri hakkinda bilgiler verilmektedir. Sayfa
102°de, farkli yorumlamalari islam’in zenginligi olarak gérmenin 6nemine iliskin dgretiler
ve bu tiir farkliliklarin boliiciiliige degil, zenginlesmeye sebep olmasi gerektigi ilkesi tekrar
edilmektedir. Sayfa 109 ila 110°da, Alevi gelenekleri Hz. Ali’nin cesaret hikayesinde olumlu
olarak yansitilmaktadir.

Haci1 Bektag-1 Veli, dokuzuncu sinif ders kitabinin 74. sayfasinda, olumlu bir 6rnek insan olarak
tekrar anilmaktadir. 10. sinif ders kitabinin 38. ve 39. sayfalarinda Hac1 Bektas-1 Veli’nin Tanr1
inanci ile ilgili olumlu bilgilerden ve 59 ila 61. sayfalarinda Hz. Ali’nin 6rnek sahsiyetinden tekrar
s0z edilmektedir.

11. sinif ders kitabinda ise Miisliiman geleneklerindeki farkliliklar konusuna geri doniildigi
goriilmektedir. 63 ila 69. sayfalarda, Harici, Sii, Mutezile, Maturidi ve Esari ekolleri gibi diger
Miisliiman mezheplerinden kisaca bahsedilmektedir. Bu bilgileri, Maliki, Hanefi ve Caferi
yorumlamalari gibi fikih diisiince ekolleri hakkinda yazilan yeni bilgiler takip etmektedir. Kitapta,
bu ekollerin islam diisiincesinin zenginligini temsil ettigi ve hepsinin Islam’in temel ilkelerinin
iizerine inga edilen ortak inanglar1 paylastig1 goriisiine bir kez daha yer verilmektedir.

Ders kitaplarinda agirlikli olarak yer verilen Islam’a kiyasla, diger dinlere ve inanglara dair

yazilan pasajlar kisa ve yetersiz kalmaktadir.

12. sinif ders kitabinda, Islam’daki farkliliklar ayn1 ¢ercevede tekrar edilmekte ve 55 ila 64.
sayfalarda Alevi gelenekleri, uygulamalar1 ve inanclarindan bahsedilmektedir. Farkli yillarda
okutulmus olan kitaplarda yer alan Alevi geleneklerine iliskin tiim pasajlar goz 6niine alindiginda
ve diger tiim Misliiman diislince ekolleri ve mezheplerden kisaca soz edildigi gergegiyle
kiyaslandiginda, mevcut ders kitaplarinda Alevi geleneklerine biiyiik bir 6ncelik verildigi ve bu
geleneklerin tasvip edildigi agik¢a goriilmektedir.
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Diger Dinlere iliskin Ogretiler

Ders kitaplarinda agirlikli olarak yer verilen Islam’a kiyasla, diger dinlere ve inanclara dair
yazilan pasajlar kisa ve yetersiz kalmaktadir. dordiincii sinifin ilk ders kitabinda Yahudilik ve
Hristiyanliktan, Allah’in son vahyi olarak Kur’an indirilmeden dnce, Tevrat, Zebur ve Yeni
Ahit’in (Incil) Yahudilere ve Hristiyanlara génderilmis ii¢ kutsal kitap olduguna iliskin Miisliiman
Ogretisinin bir parcasi olarak kisaca bahsedilmektedir. altinci sinif ders kitabinda, Yahudilerin ve
Hristiyanlarin kitaplarindan, Islam’dan énceki kutsal kitaplar olarak tekrar s6z edilmektedir.

Diinya dinlerine ilk olarak sekizinci sinif ders kitabinda yer verildigi goriillmektedir. Sayfa
106, “din, tarihin her ¢aginda, tiim toplumlarda bulunan evrensel bir kurumdur” séziiyle, bu
olgunun arkeolojik kazilarda bulunan dini eserlerden de anlasilacagini belirten genel bir gergeve
ile konuyu baslatmaktadir. Kitapta, dinlerin tiim insanlar i¢in her zaman gegerli olan iyilik,
dogruluk ve adalet gibi evrensel degerleri tasidig: belirtilmektedir. Bunun yani sira, tiim dinlerin
benzer 6zelliklere sahip oldugu ve hepsinin de iyiligi ve giizelligi yayma ve koétiiliikten men etme
amacini paylastig1 ifade edilmektedir.

Semavi olmayan dinler ise, Allah’in vahyine dayanmayan, yani Ibrahimi olmayan tiim dinler

icin ikinci sinif bir statiiye sahip dinlerdir.

Ders kitabinda, bu bilgilerin arkasindan, dinlerin semavi ve semavi olmayan dinler olarak ikiye
ayrildig1 belirtilmektedir. Semavi dinlerin, Yahudilik ve Hristiyanliga ait diger Ibrahimi inanglar
da dahil olmak {izere, Allah’in vahyine ve peygamberlerine dayandigi sdylenmektedir. Semavi
olmayan dinler ise, Allah’in vahyine dayanmayan, yani ibrahimi olmayan tiim dinler icin ikinci stnif
bir statiiye sahip dinlerdir. Ders kitabinin 107 ve 108. sayfalarinda, bu dinlere baslica drnek olarak
Budizm ve Hinduizm gésterilmekte ve bunlardan kisaca bahsedilmektedir. Kitapta, Hinduizmin en
belirgin 6zelliginin kast sistemi oldugu belirtilerek farkli kastlar hakkinda kisaca bilgi verildikten
sonra Brahma ve Hindularin ¢oklu tanr1 inanglar1 ve karma ve reenkarnasyon kavramlarindan
bahsedilmektedir. Budizm’e de ayni sekilde kisaca yer verilmekte ve Buda’nin hayatina, Nirvana ve
reenkarnasyon inanglarina iligkin yorumlar bulunmaktadir. Ayrica, Budizm’de acikca bir tanr1 6gretisi
bulunmamakla beraber, bazi Budistlerin Buda’y1 tanri olarak gordiiklerinden bahsedilmektedir.
Buda’nin kendisi hayattayken putperestligi yasakladigi, fakat gretilerinin daha sonra sistematik hale
getirildigi ve ancak bundan sonra kendisine tapmak icin heykeller insa edildigi belirtilmektedir.

Sayfa 109 ve 110°da, Sabat gibi Yahudi gelenekleri agiklanmaktadir. Yahudilerin kutsal
kitabinin Tevrat oldugu ve Hz. Musa’ya vahyedildigi ifade edilmektedir. Bu, elbette ki, Yahudi
geleneklerinin Islami agidan degerlendirmesidir. Genellikle Mikra veya Tanah olarak anilan
Yahudilerin kutsal kitaplari, Tevrat’in yani sira diger peygamberlik metinlerini de icermekte ve
kutsal metinlerden esinlenen Yahudi doktrinleri Miisliiman bakis agisindan farklilik géstermektedir.
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Altinc1 sinif ders kitabinin 92. sayfasinda, Yahudilerden bahseden bir hikayeye yer
verilmektedir. Her ne kadar kitap Hz. Osman’in comertligini vurguluyor olsa da, kitapta
Medine’deki bir Yahudinin sahip oldugu ve islettigi bir su kuyusunun hikayesi anlatilmaktadir.
Hz. Muhammed, tliim insanlarin bu sudan iicretsiz olarak yararlanabilmelerini istemistir. Bunun
tizerine Hz. Osman, Yahudiden kuyuyu satin almig ve herkesin kuyudan ticretsiz yararlanmasini
saglamistir. Her ne kadar hikaye hem Hz. Muhammed’in hem de Hz. Osman’in comertligini
ve iyi niyetini konu alsa da, Yahudiler ile ilgili negatif kliseleri ve 6n yargilar: destekleme riski
tasimaktadir. Bu durum, Tiirk medyasindaki antisemitist nefret sdyleminin siklig1 g6z oniine
alindiginda 6zellikle tedirgin edicidir.

Sayfa 111’de, genis ve tartigmaya acik ifadeler iceren kisa bir boliim Hristiyanlik bahsine

ayrilmistir:

Hz. Isa otuz yasina geldiginde Allah tarafindan kendisine peygamberlik gorevi verilmistir.
O da insanlar1 Allah’a inanmaya davet etmeye baslamistir. Onun davetine baglangicta

on iki kisi inanmistir. Bunlara ‘havari’ denilmistir. Hristiyanligin kutsal kitab Incil’dir.?
Matta, Markos, Luka ve Yuhanna isimli kigiler tarafindan yazilan ve yazarlarinin adiyla
anilan dort adet incil en meshurlaridir. . . Hristiyanlar, Hz. Muhammed’in digindaki
peygamberlerin peygamberligini kabul ederler. . . Hristiyanliga gore biitiin insanlar
gilinahkar olarak dogarlar. Bu nedenle biitiin dogan ¢ocuklar, kutsal su ile yikanarak
giinahlarindan arindirilir. Buna vaftiz ayini denir.

Hz. Isa’nin bir peygamber oldugu inanc1 Hristiyanlarin degil, Miisliimanlarin benimsedigi

bir inangtir.

Hz. Isa’nin bir peygamber oldugu inanc1 Hristiyanlarin degil, Miisliimanlarin benimsedigi bir
inangtir. Benzer sekilde, Hristiyanlarin kutsal kitab sadece Incil degil, ayn1 zamanda Eski ve Yeni
Ahit olmak iizere iki ana boliimden olusan Kutsal Kitap veya Kitab-1 Mukaddes’tir. Ogrencilere,
Yeni Ahit’in pargasi olan dért Incil’in, hangi noktalarda Hristiyanlarin Kutsal Kitabr ile ortiistiigii
anlatilmamaktadir. “En meshuru” ifadesi muglak bir ifadedir, ¢ilinkii bunlar Yeni Ahit ilkelerinde
mevcut olan tek kitaplardir; biiyiik olasilikla, “en meshuru” ifadesi ile, Hz. Muhammed’in gelecegini
haber veren fakat daha sonra Hristiyanlar tarafindan tahrif edilen Incil’ler kastedilmektedir. Ayni
sekilde, Hristiyanlarin Hazreti Muhammed’in disindaki peygamberleri kabul ettikleri ifadesi

7 Hrant Dink Vakfi, 2014 yilinda, kiiresel gelismelerin Yahudiler aleyhinde tehlikeli bir dil kullanilarak ele
alinmasinin endise verici ¢apta oldugunu gosteren, Tiirk medya haberciligi ile ilgili bir ¢alisma yayinlamistir.
Tiirkge rapor su adresten indirilebilir: http://www.hrantdink.org/?Detail=1246

8 Incil: Hz. Isa’nin &gretileri veya Yeni Ahit’e atifta bulunmak igin kullanilan genel anlamda Miijdeli
Haberler (Hz. isa’nin Mesajlar1)
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ile ne kastedildigi acik degildir. Ayrica, Hristiyanlikta, gocuklarin vaftiz edilmesi veya bunun,
gilinahlardan arinma ile ilgili manasi tizerinde bir goriis birligi bulunmamaktadir.

Boliim, tekrar Islam’dan bahsedilerek ve insanlara yardim etmek, kisisel temizlige Snem
vermek, baskalarina saygi gostermek, cevreye karst sorumlu davranmak ve kotii aligkanliklari terk
etmek gibi ortak degerler agisindan tiim dinlerin birbirine benzedigini belirten sayfalar ile sona
ermektedir.

Diinya dinleri, 12. sinif ders kitabinda da Miisliiman bir perspektiften ve sinirlt ve
tartismaya acik ifadelerle ele alinmaktadir. Kitapta Yahudilik ve Hristiyanlik dinlerine ait
icerik tek sayfaya sigdirilmis oldugu ve icerik olarak dinler arasindaki benzer degerlerden séz
edildigi goriilmektedir. Kitapta, daha sonra, Hinduizm ve Budizm’in yani sira, Sihizm, Jainizm,
Konfiigyiisciiliikk, Taoizm ve Sinto gibi daha 6nce bahsedilmemis olan diger dinler ve inanglar
hakkinda kisa bilgiler verilmektedir.

Her ne kadar ders kitaplar1 Islam digindaki dinleri ele alirken ortak degerleri kapsayan evrensel
bir yaklagim izlese de, Miisliiman bakis agisina gére dinlerin semavi ve semavi olmayan dinler
olarak ayrildig1 ve islam’m ve Kur’an’in son din ve vahiy oldugu inancinin hakim oldugunu gz
oniinde bulundurmak gerekmektedir. Hinduizm ve Budizm, vahye dayanan dinler olarak kabul
edilmedigi i¢in ikinci stnif dinler olarak tanitilmaktadir. Ogrenciler, Yahudilik ve Hristiyanlik
hakkindaki bilgileri Yahudilerin ve Hristiyanlarin inandiklar gibi degil, islam’m bu dinler
hakkindaki hiikiimlerine gore 6grenmektedirler. Dolayistyla, sz konusu ders kitaplari, Miisliman
ogrencilerin diger dinleri, o dinin mensuplarinin inanglar1 ve gelenekleri ve baska bir inanca sahip
kisilerle sayg1 ve hosgorii cercevesinde nasil iliski kuracaklar1 da dahil olmak tizere, tiim yonleriyle
dgrenmelerine yardimet olacak yeterli bilgileri saglamamaktadir. Ustelik, bu kitaplar Yahudi veya
Hristiyan d6grencilerin kendi inanglar1 hakkinda bilgi edinmeleri i¢in uygun degildir.

Ogrenciler, Yahudilik ve Hristiyanlik hakkindaki bilgileri Yahudilerin ve Hristiyanlarin
inandiklar1 gibi degil, islam’in bu dinler hakkindaki hiikiimlerine gore 6grenmektedirler.

Ateizme iliskin Ogretiler

Sadece dokuzuncu siif ders kitabinin 18. ve 19. sayfalarinda 6grencilere ateizmden
bahsedilmektedir. Ateizm, “Tanrr’nin varligini inkar etmek ve sanki Tanr1 yokmus gibi yasamak”
seklinde tarif edilmektedir. Kitaptaki boliimde, ateizmin insanlik tarihi boyunca varligini devam
ettirdigi belirtilmektedir. Kitapta, ayrica, “Allah inancina karsi tepkisel bir diisiince olan ateizm,
bazi Batili filozoflar tarafindan kabul edilmis, ancak ¢agimizda entelektiiel zeminini kaybederek
zayiflamistir” ifadesi kullanilmaktadir. Daha endise verici olan sey, ateizm tarif edildikten ve
ateistlerin kutsal kitaplari, peygamberleri veya vahyi inkar ettikleri belirtildikten sonra 19. sayfada
ogrencilere karsi yapilan uyaridir.
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Vahye dayanmayan bazi inang bigimleri, toplumda, ruhsal bunalim, ahlaki ¢okiinti,
toplumu bir arada tutan temel degerlerde yozlagma, sosyal ve kiiltiirel dokuda zedelenme
ve milli ve manevi duygulara yabancilasma gibi olumsuz etkilere yol acabilir. Ornegin,
bunlardan biri olan ve seytana tapma anlamina gelen Satanizm 6zel olarak Hristiyanliga,
genel olarak biitiin dinlere karsi bir bagkaldir1 ve isyan hareketi olarak dogmustur.
Satanistler, genellikle baz1 problemleri olan gencleri hedef kitle olarak goriir. Satanistler
ayinlerinde insanlara iskence eder, hayvanlari 6ldiiriir ve siddeti tesvik ederler. Toplumda
huzur ve giiveni bozup kargasaya neden olurlar.

Satanizm ve Satanizmin ateizm ile iliskisi ve ayinlerine iliskin spekiilatif histeriler ile ilgili
ifadelere, modern bir din egitimi ders kitabinda yer verilmemelidir.

Din Ozgiirliigii ve insan Haklarina iliskin Ogretiler

Ders kitaplarinda, din 6zgiirliigii ve insan haklar1 konularinda, kabul gérmiis hiikiimleri iceren daha
fazla bilgiye yer verildigi goriilmektedir. Din, inang ve vicdan 6zgiirliigiinden bahseden metinler besinci
sinif ders kitabinin 53. sayfasindan itibaren baslayip 125 ve 126. sayfalarina kadar devam etmektedir:

Vatanimizda ¢esitli irk ve dinlere mensup insanlarla beraber, bu {ilkenin bir vatandasi
olarak ytizyillardir barig ve kardeslik i¢cinde yasamaktay1z. Bu baris ve kardeslik ortamini
korumak igin ¢aba sarf etmeliyiz. inang ve diisiince 6zgiirliigiine saygili olmaliy1z.
Beraberligimizi bozan davraniglardan kaginmaliy1z. Kendimiz i¢in istedigimiz seyleri,
bagkalari i¢in de istemeliyiz. Herkesin, esit hak ve dzgiirliiklere sahip oldugunu bilmeliyiz.

Yedinci sinif ders kitabinda, 6grencilere, Kur’an’in “dinde zorlama yoktur” mealindeki ayeti
ogretilmektedir

Altic sinif ders kitabinda, 6grenciler Hz. Muhammed’in hayatini 6grenirlerken, onun tim
insanlarla kurdugu iyi iliskileri ve sayfa 71°’de, onun Yahudilere nasil koruma sagladigini da
ogrenmektedirler. Ogrencilere, yedinci sinif ders kitabinin 103. sayfasinda, Kur’an’in “dinde zorlama
yoktur” mealindeki ayeti 6gretilmekte; iki sayfa ileride ise, Tiirk anayasasinin din 6zgiirliigiini
koruduguna dair ifadelere yer verilmekte ve Atatiirk’iin, herkes i¢in din 6zgiirligiinii teminat altina
alan laiklik vizyonundan ve ayrica Islam’da 6zgiirliigiin éneminden bahsedilmektedir. Sekizinci
sinif ders kitabinda, sayfa 85 ve 86°da, Atatiirk’e ve Islam’a ait argiimanlar alint1 yapilarak, diisiince
ve ifade 6zgiirliigiiniin 6nemine iliskin benzer fikirler tekrar edilmektedir. 123 ve 124. sayfalarda,
din 6zgiirliigl ve hosgoriiniin 6nemi tekrar vurgulanmaktadir. Bu fikirler, dokuzuncu sinif ders
kitabinin 98. ve 104. sayfalar1 arasinda, laiklik ve din 6zgiirligii kavramlari daha genis bir sekilde ele
alinarak tekrar edilmektedir.
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10. sinif ders kitabinin 91 ila 97. sayfalarinda, haklar ile ilgili metinlerin genisletilmis
oldugu goriilmekte ve bireylerin din 6zgiirliigii gibi inkar edilemez temel haklara sahip oldugu
belirtilmektedir. Ayrica, Kur’an’in haklarin taninmasi konusunda adaleti 6grettigi ve insanlara
bu haklarin verilmesi gerektigi savunulmaktadir. Sayfa 92°de, din 6zgiirligiiniin dini inanglar1
o0gretme hakkini da kapsadigi belirtilmekte ve bu goriisii desteklemek i¢in, inanci koruma
altina alan Avrupa Iinsan Haklar1 Sézlesmesinin 9. Maddesine ve Insan Haklar1 Evrensel
Beyannamesinin 18. Maddesine yer verilmektedir. Aslinda, béliimde, bir kimsenin inancini teblig
etmesinin din 6zgiirligi kapsamina girdigi acikca belirtilmektedir. Sayfa 97°de, ibadet 6zgiirligii
ve Islam’in diger biitiin dinlere 6zgiirce ibadet etme dzgiirliigii sagladig1 vurgulanmaktadir.
Tlgingtir ki, sayfa 100 ve 101°de, grencilere ekonomik haklardan ve adil ekonomik
kosullarin 6neminden bahsedilmektedir. Sayfa 102°de, haklarin kisitlanmasi meselesinden ve
herkes i¢in bu haklarin desteklenmesi gerektiginden bahsedilmektedir. Ancak, uluslararasi
hukuka uygun bu olumlu hiikiimler, sayfa 102 ve 103’te, alkol, uyusturucu ve sigara kullaniminin
hak ve 6zgiirliiklerin uygulanmasina engel oldugu iddiasiyla biraz sarsilmaktadir. Bu ders
kitaplarinda s6z konusu maddelerin kullaniminin zararli ve Islam dis1 oldugu belirtilse de,
bunlarin hak ve 6zgiirliiklerin uygulanmasiyla iliskilendirilmesi, bu maddeleri kullanmay1 tercih
eden kisilerin haklarina saygi géstermemek gibi tehlikeli bir yaklagima davetiye ¢ikarmaktadir.

Din 6zgiirliigiine dair olumlu hiikiimler ve ibadet etme, egitim ve bir kimsenin dinini teblig
etme Ozglirliigiline iliskin a¢ik ifadeler, misyonerlik tehdidi ile ilgili yapilan iki uyart ile biraz

sarsilmaktadir.

Diger Dinlerin Teblig Edilmesi Hususundaki Uyarilar

Din 6zgiirliigiine dair olumlu hiikiimler ve ibadet etme, egitim ve bir kimsenin dinini teblig etme

ozgiirliigiine iliskin acik ifadeler, misyonerlik tehdidi ile ilgili yapilan iki uyart ile biraz sarsilmaktadir.
Islam disindaki dinlerin ilk ve en kapsamli olarak ele alindig1 sekizinci sinif ders kitabinin 123.

sayfasinda su ifadeler yer almaktadir:

Glinlimiizde iletisim yayginlasmus, iilkeler birbirleriyle iyice kaynasmistir. Buna bagli
olarak farkl1 din ve inang mensuplarinin birbiriyle olan iliskileri de artmistir. Insanlarin
bulunduklar iilke ve ortamlarda kendi dinlerini ve inanglarini anlatip paylasmalar1 eskiye
oranla daha fazlalagmistir. Bazi inang mensuplarinin kendi dinlerini tanitma cabalart,
bulunduklari iilkenin degerlerini asagilayarak tamamiyla kendi inanglarini yerlestirme
miicadelesine doniismiistiir. Dinlerin tanittmini degil adeta propagandasini yapmaya
baslayan bu kisiler, insanlarin maddi ve manevi zaaflarini kullanmaya, istismar etmeye
yonelmislerdir. Bu davranislar, dini hosgorii ve inanglara saygili olmaya aykiridir. Bu tiir
davranislara karsi bireyler dikkatli olmalidir.
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Benzer bir uyari, 12. sinif ders kitabinin 118. sayfasinda da goriilmektedir:

Dini yaymada yanlis olan husus, hileli yollara bagvurmak, insanlarin birtakim sosyal ve
ekonomik zaaflarindan faydalanarak onlar1 din degistirmeye zorlamaktir. Bu durum Islam
dinini yayma faaliyeti olan teblige ters diismektedir. Ancak Hristiyan yayilmacilig1 olarak
bilinen misyonerlik faaliyetlerinde zaman zaman hile ve aldatmaca gibi birtakim yollara
basvuruldugu goriilmektedir. Istismarci misyonerlik denilen bu yéntemle insanlarin

dini duygulari, ekonomik ve sosyal durumlari istismar edilerek dinlerini degistirmeye
zorlanmaktadir. Bu yoniiyle istismarci misyonerlik zararli bir faaliyet olarak karsimiza
cikmaktadir. Halbuki dinler arasi iligkilerin saglikli yiirimesinde herkes, ‘Sizin dininiz
size, benim dinim de banadir’ anlayisin1 benimsemelidir.

Bu pasajlarin arka planinda, 1999 depreminden sonra iilkedeki Hristiyan faaliyetlerine
gosterilen yaygin medya ilgisinin yattig1 goriilmektedir. Donemin hiikiimeti misyonerlik
faaliyetlerini ulusal bir giivenlik tehdidi olarak gormiis ve devlet giivenlik gii¢leri ve Diyanet
Isleri Baskanlig1 bununla miicadele etmenin yollarini aramislardir. Konuyla ilgili sansasyonel
haberler cad1 avi seviyelerine ulagmis ve Hristiyanlara kars1 6liimciil saldirilara ve Hristiyanlarin
Miisliimanlar1 dinlerinden déndiirmek igin seks, alkol, para ve Avrupa ve Amerika Birlesik
Devletleri’ne vize teklifinde bulunduklar1 yéniinde ithamlara neden olmustur. {lging olan sudur ki,
misyonerlik faaliyetlerini devletin giivenlik tehdidi listesine laikliginden emin olunan bir hiikiimet
dahil etmisken, Hristiyan faaliyetlerini bu listeden ¢ikaran hiikiimet AKP hiikiimeti olmustur.
Yine de, okul kitaplarinda bu tiir korku tellalliginin yapilmasi ve mesnetsiz uyarilarin yer almast
endise vericidir. Gayrimiislim gruplarin faaliyetlerine kars1 devlet destekli olarak beslenen bu tiir
bir diilsmanlik, Tiirkiye’deki gayrimiislimlere yonelik gosterilen asir1 diizeyde yabanci diigmanligi
ve sosyal catigmalar ile dogrudan iliskili olabilir.

Ders kitaplari, bilimin, bilimsel arastirmanin 6énemine ve din ve bilimin nasil birbirini

tamamlayici kurumlar olabilecegine dair 6vgiliye layik boliimler icermektedir.

Bilim ve Elestirel Diisiinmeye iliskin ()gretiler

Ders kitaplari, bilimin, bilimsel arastirmanin énemine ve din ve bilimin nasil birbirini tamamlayici

kurumlar olabilecegine dair dvgiiye layik boliimler igermektedir. Konu ilk olarak sekizinci sinif

ders kitabinda ele alinmaktadir. Sayfa 78’de, akil ve fikrin Allah’in insanlara bahsettigi en biiyiik

nimetlerden biri oldugu ve sadece akli selim kisilerin inanmakla yiikiimlii olduklar1 ve inanabilecekleri

belirtilmektedir. Ayrica, Kur’an’m anlayisi tesvik ettigi ve bireylerin sadece akil yoluyla Allah’in

onlardan istedigi seyleri anlayabilecekleri, bilebilecekleri ve yasayabilecekleri ifade edilmektedir.
Sayfa 80°de, 6grencilere, dogru bilgi tiirii olmadan bir bireyin dogru kararlar alamayacagi ve
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duydugu bir haberin dogrulugunu arastirmasi gerektigi konusunda Kuran’da yer alan bir ayet
gosterilmektedir. Sayfa 81’de su ifadeler yer almaktadir:

Bilgi, bilimin ham maddesidir. Bilim ise Allah’in tabiata koydugu genel yasalara ulasmay1
amagclayan bir faaliyettir. Bilimin kesifleri dinin degerleriyle birleserek insanlara faydali
hale gelir. Bu nedenle bizler dogru bilgiye 6nem vermeliyiz. Okumali, aragtirmali ve
kendimizi gelistirmeliyiz.

[lerleyen sayfalarda, dgrencilere, akil yoluyla elde edilen farkl bilgi tiirleri ve rasyonalizm
ve vahyin bilimin en yiiksek derecesi oldugu 6gretilmektedir. Sayfa 83’te, 6grenciler, aragtirma
yapmadan karar vermemeleri ve kisi ve fikirlere korii koriine baglanmamalar1 gerektigi konusunda
uyarilmaktadirlar. Kitap, ayrica, fanatizme ve partizanliga karsi uyarilar da igermektedir.

Laiklige ve Milli Kimlige iliskin Ogretiler

Tiirk tarihindeki din, siyaset ve kimlik gegmisinin en somut ifadelerinden birine, ders kitaplarindaki
laiklik, Atatiirk ve milli kimlik ve birlige iliskin hiikiimlerde rastlanmaktadir. Her kitabin basinda,
Tiirk bayragi, milli mars ve Atatiirk’tin 1927 tarihli genglige hitabesi yer almaktadir. Hitabe su
sozlerle baglamaktadir:

Birinci vazifen, Tiirk istiklalini, Tiirk Cumhuriyetini, ilelebet, muhafaza ve miidafaa
etmektir. Mevcudiyetinin ve istikbalinin yegane temeli budur. Bu temel, senin, en kiymetli
hazinendir. Istikbalde dahi, seni bu hazineden mahrum etmek isteyecek, dahili ve harici
bedhahlarin olacaktir. Bir giin, Istiklal ve Cumhuriyeti miidafaa mecburiyetine diisersen,
vazifeye atilmak i¢in, i¢inde bulunacagin vaziyetin imkan ve serditini diisinmeyeceksin!®

Tiirkiye’de laiklik ve geleneksel dindarlik ve siyasi Islam sekilleri arasindaki gerginlik, uzun

stiredir Tiirk siyasetinde ve toplumunda baskin bir mesele olmaya devam etmektedir.

Atatiirk’iin Islam, dinler, laiklik ve din 6zgiirliigii ile ilgili goriisleri kitabin cesitli yerlerinde
zikredilmektedir. Yedinci sinif ders kitabinin 104 ve 105. sayfalarinda, laiklik ve Atatiirk’tin laiklik ve
devlet hakkindaki diisiinceleri, herkes i¢in din, diisiince ve vicdan 6zgiirliigiiniin koruyucusu olarak
sunulmaktadir. Buna karsin, din 6zgiirligii ve laikligin Tiirkiye uyarlamasi arasindaki gerginlik
Atatiirk’{in sahip oldugu farkl konumlara dayali argiimanlarda agikg¢a goriilmektedir. Ornegin,
altinci sinif ders kitabinda, Atatiirk’iin “Din gerekli bir kurumdur. Dinsiz milletlerin devamina imkan
yoktur.” sdziine yer verilmektedir. Aslinda, bu, Tiirk hiikiimetlerinin dini ve din egitimini denetim
altina alma girisimlerini olugturan, bir devlet i¢in gerekli bir kurum olarak goriilen bir din anlayisidir.

9  Ceviri http://www.turkishlanguage.co.uk/hitap.htm adresinden alinmaistir.



TURKIYE’DE ZORUNLU DIiN EGiTiMIi

Bu goriisler, 10. sinif ders kitabinin 114. sayfasinda desteklenmektedir. 11. sinif ders
kitabinda, Diyanet Isleri Baskanliginin calismalarindan ve giivenilir hadisleri derleyen 6zel
bir Tiirkce hadis kitab1 yayilama projesinden bahsedilmektedir. Proje, Hz. Muhammed’in
ogretilerini ve hayatindan 6rnekleri iceren daha giivenilir bir derleme eser yayinlamay1 amaglayan
bir modernlesme gabasi olarak uluslararasi kamuoyunun dikkatini gekmistir. 12. sinif ders
kitabinin bir¢ok sayfasinda, Atatiirk ve din egitimi ile ilgili metinlere yer verilmektedir. Béliimde,
Atatiirk’iin Islam’a derin bir saygi duydugu ve sadece, insanlarin batil inanglar tagimasina neden
olan ve ilerlemeyi engelleyen yanlis dgretileri ortadan kaldirarak daha iyi bir dini egitim vermeye
calistig1 ifade edilmektedir.

Bu tiir pasajlarda, Atatiirk’iin ve Tiirk devletinin, dini “gerekli” fakat yonetilmesi ve degistirilmesi
gereken bir kurum olarak goren geleneksel laiklik vizyonunun merkezinde yatan paradoks
vurgulanmaktadir. Tiirkiye’de laiklik ve geleneksel dindarlik ve siyasi islam sekilleri arasindaki
gerginlik, uzun siiredir Tiirk siyasetinde ve toplumunda baskin bir mesele olmaya devam etmektedir.

Kitapta, Tiirk ulus-devletinin ¢ok 1rkli ve ¢ok dinli ¢ékmiis bir imparatorlugun kiillerinden
meydana geldigi g6z dniinde bulunduruldugunda, “degerlerimiz”, “gelenekler” ve “millet”
ifadelerinin Miisliiman kimlige sahip Ttirkler igin siirekli olarak siyasi bir vizyon olusturdugu
goriilmektedir. Ulusal bir vizyonun olusturulmasinda ve korunmasinda siirekli olarak din kavrami
kullanilmaktadir ki, bunun, Miisliiman olmayan, ateist, Hristiyan, Yahudi veya baska bir dine
mensup olan herhangi bir Tiirk iizerinde gesitli etkiler yarattig1 asikardr.

IV. Din Egitimi Ders Kitaplarinin Incelenmesi ve Oneriler
Ders kitaplarina yonelik yapilan incelemeler karmasik bir tablo ortaya koymaktadir. Mevcut
kitaplarda dncekilere gore agik bir iyilesme gdzlemlenmektedir. Azinlik topluluklar1 veya Islam
disindaki diinya dinleri hakkinda hicbir asagilayici ifadeye rastlanmamaktadir. Alevi gelenekleri
ile ilgili yeni boliimler, memnuniyet verici bir gelismedir. Din 6zgiirliigiinii ve ibadet, diigiince ve
vicdan 6zglirligiiniin 6nemini vurgulayan hiikkiimler 6vgiiyii hak etmektedir. Ayni sekilde, dinlerin
farkli yorumlamalarini konu alan ve diger Miisliiman mezheplerine saygi gostermenin ve bu
mezhepleri anlamanin 6neminden bahseden béliimler de kayda degerdir.

Din 6zgiirligiinii ve ibadet, diisiince ve vicdan 6zgiirliigliniin 6nemini vurgulayan hiikiimler

ovglyi hak etmektedir.

Bilim, akilcilik ve din ile ilgili boliimler, bilimsel diisiincenin ve dini inancin birbiriyle
catigmadigini, aksine birbirini tamamlayan fakiilteler oldugunu savunan gercekten olgun bazi
perspektifler sunmaktadir. Ders kitaplarinda, ayrica, kiiltiirel gelenekler ve dini uygulamalar
arasindaki iligkiyi saygi ¢ergevesinde fakat elestirel olarak ele alan tartigmalar da dahil olmak iizere,
elestirel diislinceyi tesvik eden boliimler yer almaktadir. Hiikiimetin tiim dinlere esit mesafede olmast
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ve din, inang, vicdan ve diisiince 6zgiirliigiinii korumasi gerektigini agik bir sekilde savunan, laiklik ile
ilgili dnemli boliimler bulunmaktadir.

Iyi bir vatandas olma, baskalartyla olumlu iliskiler kurma, ahlakli davranma, kisisel temizlige
onem verme, ¢ok ¢alisma ve tevekkiil etme gibi degerlere yer verildigi goriilmektedir. Ders kitaplari,
kader ve kadercilige odaklanmaktan ziyade, siirekli olarak, algisal, iradi veya ahlaki agidan miidahil
olmay1 ve kisisel sorumlulugu tesvik etmektedir. Yani ders kitaplari, korii koriine itaate dayal1 bir
din algis1 yerine, ilham veren ve motive eden bir din algis1 olusturmay1 amaglamaktadir. Tiim ahlaki
arglimanlar, gerek Miisliiman kaynaklara gerekse Tiirkiye’nin kurucusu Atatiirk’{in yazilarina
dayanmakta ve bunun yani sira, ahlaki davranislarin uygulamaya dayali olumlu sonuglar1 hakkinda
faydali arglimanlara da yer verilmektedir.

Bu hiikiimler, Miisliiman 6grencilere, kendi inang geleneklerini uygar ¢agda 6grenmek i¢in
saglikl1 bir ¢cerceve sunmaktadir. Orta Dogu, Afrika ve Asya’daki Miisliiman ¢ogunluga sahip
iilkelerde okutulan zorunlu din egitimi kitaplarindan ve dnceki Tiirkge ders kitaplarindan alinan
bir¢ok drnek ile kiyaslandiginda, mevcut miifredatin aslinda ilerici ve saglikli bir yaklasima sahip
oldugu gbzlemlenmektedir.

En 6nemlisi, gerek Yahudilerin gerekse Hristiyanlarin inanglarinin, kutsal metinlerinin ve
peygamberlerinin tavsifi, Yahudi ve Hristiyanlarin kendi inang perspektiflerinden ziyade,
Islam perspektifinden yapilmaktadir.

Kitaplarda baz biiyiik eksiklikler de mevcuttur. Ders kitaplar: “Din Kiiltiirli ve Ahlak Bilgisi”
baglig1 altinda okutulmasina ve dinler hakkinda evrenselcilige dayal1 bir yaklasima ve normatif
argiimanlara sahip olmasina karsin, Miisliiman kiiltiiriinii ve Islami din egitimini devlet destekli ve
tarihsel agidan baskin bir Islam anlays1 ile sekillendirilmis bir yontemle 6gretmektedir. Bu, birgok
sorunu beraberinde getirmektedir.

Ornegin, tiim azinlik Miisliiman gelenekleri ve Islam disindaki dinler halen Tiirk
devleti tarafindan kabul edilen ve Tiirk halkinin ekseriyeti tarafindan desteklenen Stinni
Islam anlayisinin normatif énceligi kapsaminda sunulmakta ve siniflandiriimaktadir. Alevi
geleneklerinden bahseden boliimler eskisine kiyasla daha fazla olsa da, bu gelenekler bu
genel cerceve icerisinde ve Siinni Islam’in bir pargasi olarak ele alinmaktadir. Baz1 Aleviler
kendilerini Miisliiman olarak goriirken, digerleri boyle olmadiklarini iddia etmekte ve ¢ogu,
kendilerini Siinni Islam’in bir mezhebi olarak gérmemektedir. AKP hiikiimeti, Alevilerin iilkede
karsilastiklar1 sorunlart ¢ozmek i¢in dvgiiye deger bazi girisimlerde bulunmaktadir. Ancak,
hiikiimet ile Alevi gruplar arasindaki son siyasi gerginlikler, Alevi geleneklerinin Siinni Islam
anlayis1 altinda degerlendirilmesini, okul ¢agindaki ¢ocuklar i¢in tarafsiz din egitiminden
ziyade, bir kimlik siyaseti haline getirmektedir. Bu yaklagim, Alevi geleneklerinin Siinni bakis
acistyla ele alinmasiyla ilgili siiregelen sorunlar1 géstermektedir.



TURKIYE’DE ZORUNLU DIiN EGiTiMIi

Bu gerginlik, kitaplarda, Islam disindaki dinlerin ele alinmasinda da gériilmektedir. Her ne
kadar ders kitaplar1 Yahudilik ve Hristiyanlik ile ilgili boliimler igeriyor olsa da, Hristiyanlik ile ilgili
tartismaya agik ifadeler yer almaktadir. Bunlar, ¢ocuklara, tilkedeki Ermeni, Rum, Siiryani cemaatler
gibi belirli Hristiyan mezheplerini tanitmamakta ve kisa ve genel Hristiyanlik tanimi, Hristiyanlarin
tasidig1 inancin ilkeleri hakkinda yaniltict ifadeler icermektedir. En 6nemlisi, gerek Yahudilerin
gerekse Hristiyanlarin inanglarinin, kutsal metinlerinin ve peygamberlerinin tavsifi, Yahudi ve
Hristiyanlarin kendi inang perspektiflerinden ziyade, Miisliiman perspektifinden yapilmaktadir.

Ders kitaplar1 Asya dinleri hakkinda kisa boliimler igermesine karsin, bu kitaplarda, Bahailer,
Yehova Sahitleri, Mormonlar gibi Tiirkiye’de cemaatleri bulunan diger dini cemaatler hakkinda higbir
bilgiye yer verilmedigi goriilmektedir. Yukarida da belirtildigi gibi, ateizm hakkinda kisa bir boliim
bulunmakta ve inangsizligin sosyal ve kisisel agidan tehlikeli sonuglar dogurdugu iddia edilmektedir.

Bu sorunlar, ders kitaplarinin siirekli olarak tasvip ettigi din 6zgiirliigii ve laiklik ruhuna ters
diismektedir. Tiim din ve inanglar1 esit bir mesafeden anlatmak yerine, devlet destekli Siinni Islam
anlayisina gore genel bir ¢ergeve i¢inde anlatan ders kitaplari belirli bir dini tegvik etmektedir.
Bunlarin devlet tarafindan okunmasi dayatilan metinler oldugu ve bu derslerden muaf tutulma
konusunda sinirli imkan sunuldugu veya hi¢bir imkan sunulmadig1 géz oniine alindiginda, bu ders
kitaplarinin gayrimiislim ¢ocuklar veya azinlik Miisliiman dini inanglarina sahip veya higbir inang
tagimayan ¢ocuklar veya aileleri i¢cin uygun olmadig1 goriilmektedir.

Misyonerlik faaliyetlerinin tehdit olusturdugu hususunda 6grencileri uyaran iki boliim 6zellikle
endise vericidir. Bu pasajlar, din 6zgiirliigii, laiklik ve diger dinlere saygi ile ilgili tiim olumlu
hiikiimlere ters diismektedir. Dahasi, son 10 yilda, gen¢ milliyetgiler tarafindan, siipheli misyonerlik
faaliyetlerinden 6tiirti Hristiyanlara kars: 6limciil saldirilarin gergeklestirildigi Tiirkiye’de, bu
boliimler gayrimiislim dini cemaatlere ve onlarin faaliyetlerine karsi sergilenen olumsuz tavirlarin
artmasina dogrudan katki saglamaktadir.

Ulkedeki din 6zgiirliigiiyle ilgili diger olumlu degisikliklere ragmen, din egitimi ders kitaplarinin
icerigi ve hikklimetin bu dersleri tiim 6grenciler i¢in segmeli ders haline getirmeyi reddetmesi, Tiirk
hiikiimetinin, laikligi, yanlis bir sekilde, vatandaglarin din ve inanglarini sekillendirmek olarak
anladiginmi gostermektedir. Odak noktasi, 6nceki hiikiimetlerin /aik vizyonundan ziyade, Tiirk
milletinin Siinni Miisliiman kimligi olmasina kargin, politika uygulamalari aynidir.

Din egitimi ve diger din ve inanglar ile bilgiler, iyi toplumsal iliskiler noktasinda farkindalik
olusturmak ve bugiiniin dindar diinyasin1 anlamak agisindan son derece dnemli kaynaklardir.
Tiirkge ders kitaplarinda yer alan tartigsmaya agik boliimler, Siinni olmayan Miisliimanlarin
inancglarina ve diger dinlere veya ateizme ve bunlara bagl kisilere kars1 ilgisizligi, hosgoriisiizligi
ve on yargilar1 artirmaktadir.

Oneriler
Tiirk hiikiimeti ve Milli Egitim Bakanlig::
+ Avrupa Insan Haklar: Mahkemesi’nin din egitimi ile ilgili kararini desteklemeli ve din egitimini
gerek Miisliiman gerekse gayrimiislim olan tiim ¢ocuklar i¢in segmeli ders haline getirmelidir;
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* Busiire igerisinde, tiim okullarin muafiyet segenegini kabul etmesini ve muaf tutulan
¢ocuklarin okul yetkilileri tarafindan yeterince desteklenmesini saglamalidir;

* Cocuklar1 ve onlarin ebeveynlerini veya velilerini dini egilimlerini ifsa etmeye zorlayan
muafiyet politikasini1 gézden gegirmelidir;

+ Farkli inanglar ele alan boliimlerin, gretilen bu dinlere mensup uzmanlar tarafindan ve bu
dinlerin kendilerini gordiikleri sekilde yazilmis oldugundan emin olmalidir;

* Ateizmin, satanizm veya ahlak bozulmast ile iligkili bir kavram olarak tarif edildigi boliimleri
¢ikarmalidir;

* Hinduizm ve Budizm’i ele alirken kullanilan dili, semavi olmayan inanglar hakkindaki
Miisliiman 6greti ¢ergevesinde degil, kendi inang sistemlerini agiklayacak sekilde gézden
gecirmelidir;

 Hristiyan misyonerler ve onlarin faaliyetleriyle ilgili olumsuz séylemleri ¢ikarmalidir;

» Antisemitik diisiinceyi destekleme olasilig1 bulundugu i¢in, Yahudi su kuyusu sahibinin
hikayesini ¢ikarmalidir;

 Tirkiye’de popiilasyonu bulunan biitiin dinlerden ders kitaplarinda bahsedildiginden emin
olmalidir; ve

+ Alevi geleneklerinin ele alindig1 béliimlerde, Alevilerin kendi kimlikleri ve Siinni Islam’a
iligkin olarak kendilerini nasil gordiikleri ile ilgili farkli goriisleri agiklayan ifadelere yer
vermelidir.
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